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Abstract

The aim of this study is to examine the factors that affect the attractiveness of the Hotel &

Catering Program (HCP) in public technical schools of the secondary education in Cyprus.

The contribution and importance of this study is to explore its current status and
recognize its weaknesses in order to promote solutions which will attract more students
to attend these courses. The current circumstances, have once again stressed the
importance and contribution of the tourism industry as well as the role of the hotel and
catering schools in both the local economy and society. The findings of this master thesis
support that the overall gloomy misconceptions created in the past, prevents students

from choosing these programs.

Hence in fulfilling the aim of the study, three objectives were identified: (a) to examine
the factors which affect the reputation of the programs of hotel and catering in technical
schools, (b) to develop modern methods of improving the attraction of new students and

(c) to suggest marketing strategies for repositioning the hotel and catering programs.

A review of existing literature sources (secondary data) was considered appropriate in
fulfilling the first objective in order to set the theoretical foundations of the study, and in
order to identify and evaluate previously related academic study. Additionally, qualitative
and quantitative research techniques (primary data) were involved in satisfying the

objectives of this study.

The survey addressed a total of 149 students from the Class C’ of Gymnasium, the Class A’
of the Paralimni Lyceum and Paralimni Technical School as well as 11 hotel employers.
All students have been randomly selected. A descriptive, mixed method study research
design was used. All questionnaires have been gathered and the responses have been

analysed using Excel spreadsheet and SPSS statistics software. Since all answers were non



Normal and non-parametric testing in the form of Wilcoxon, the Mann-Whitney U and

Kruskal Wallis testing were used for comparisons between grouping variables.

The survey generally reveals that Vocational Education and Training (VET) is normally
considered a shelter for “weak” students who seek courses that would prepare them for
employment in the “technical” professions. It has also emerged that students with higher
grades and parents with higher income have a negative opinion and attitudes towards
technical schools, hence more information should be provided in order to highlight the

benefits of the vocational programs.

This study concludes with recommendations for future research. According to the
findings, this thesis attempted to suggest new marketing strategies in order to reinforce

the level of the HCP.



Mepidnym

0 0KOTIOG aUTNG TNG MEAETNG elval va €EETACEL TOUG TTAPAYOVTEG TIOU ETNPEAJOVV TNV
EAKVUOTIKOTITA TOU KAGSOU TwV ZeVOSoXELOK®WY Kl ETIOITIOTIK®OV TIPOYPAUUATWY OTIS

dnuooteg Texvikég ZxoAes Twv evtepofabuiwy omovdwv otnv KOmpog.

H oupfoAr] katn onuacio g HEAETNG elval va SLEPEVVIIOEL TNV TPEXOVOA KATAOTAOT KOl
Vo avayvwploeL TIG aSUVAIEG TOV GUYKEKPLUEVOU KAASOL Yl va TTpowB1j el AVCELS TTOV
Ba TPooeAKVOOLVY TIEPLOCOTEPOVS (POLTNTEG VA TTAPAKOAOVOT)oOVY U T Ta paBnpata. Ot
TPEXOVOEG GUVONKEG, TOVICOV Yyl GAAN Ml QOPA TN onpacia Kot T oUUBOAT NG
TOVPLOTIKNG Blopnxaviag, KaBws KoL To pOA0 TwV EEVOSOXELAKWY OYOA®V GTNV TOTILKN
olKovopia Kat v Kowwvia, avtiotoyya. Ta evprHaATA AUTHG TNG LETATITUXLAKNG EPYACIG
UTIOGTNPICOVV OTL OL YEVIKA €VTOVEG TIAPAVONOELS TIOU SNLovpynONKay 6To TapeABoy,

QTOTPETOVV TOUG (POLTNTEG ATLO TNV EMIAOYT AVTWV TWV TPOYPAUUATWV.

QG €K TOUTOV, KATA TNV EKTTANPWOT AUTOV TOU 0TOXOV, EVIOTIoTNKAV TPELS 0TOXOL: (o) v
€EETACEL TOUG TTAPAYOVTEG TIOU ETNPEAJOVV TN PNUN TWV TPOYPAUUATWY TOU KAASOU
Zevodoyelakwy kKal Emotiotikwv teyvav o texVikéG oxoAég, (B) tv avamtuén
oVYxpovwyv peBodwv ya ) BeAtiwon g mMpooéAkuong VEwV @oltnTwv kKat (y) va
TIPOTEIVEL OTPATNYIKEG UAPKETIVYK YlX TNV EMAVATOTOOETNON TWV TPOYPAUUATWV

KAGSov ZevoSoxelakwy Kal ETIOITIOTIK®WY TEXVOV.

M avackomnon Twv veotduevwyv mywv BipAoypagiag (Sevtepoyevn Sedopéva),
KpLONKE OKOTILHO YIX TNV EKTANPWON TOU TIPWTOV 0TOXOV, TIPOKELUEVOL va puBpiceL Tig
Bewpntikeég PBdoelg TG HEAETNG, aAAG Kal va €vToToTOUV Kal va agloAoynBouvv
TIPONYOUUEVEG OXETIKEG AKASUAIKEG peEAETEG. EMMALOV, Ol TOLOTIKEG KAl TTOCOTIKEG
TEXVIKEG £peLvag (TIPWTOYEVWV SES0UEVWV) CUUUETELXQAV OTNV EKTTANPWOT TWV OTOXWV

™G TapoVoAG HEAETNG.

H épeuva amevBivOnke ocvvodika 149 pabntég amo v tpitn tadén tov M'vuvaciov, v
mpwTn Td&n tov MNvpvaciov MapaApviov kat g Texvikng ZxoAng MapaApviov, Kabwg



kat 11 gpyodoteg Eevodoxeiwv g meployng. ‘OAot ot pabntég eiyav emdeyel Tuyaia.
ETmA€0V XpNOLLOTTO M ONKE PLa TIEPLY PAPLKY], LLKTT) EPEVLVNTIKN HEOOSOG KAl OXESLATTIKN
HeAETN. OAa T EPWTNUATOAOYLX CUYKEVTPWONKAV KAl Ol ATAVTINOELS avaAVONKov
XPNOLLOTIOLWVTAG VTOAOYLOTIKO @UAA0 Excel kot to Aoylopkd otatiotiknig SPSS.
Agdopévou OTL OAEG OL ATIAVTIOELG NTAV U1 KAVOVIKEG KOl U1 TTAPAUETPLKEG OL EAEYXOL [UE
™ popen Wilcoxon, ta kpttripta Mann-Whitney U ko Kruskal Wallis xpnopomom6nkav

Yy ovykpioelg petadV Twv petaffAntwv opadomoinong.

To Baolkd epWTNUA TNG EPEVLVAG ETIIKEVTPWVETAL OTNV ELETACT TWV TIAPAYOVTWVY TIOU
EMNPEAJOVV T1) PN)UT TWV TIPOYPAUUATWV TWV EEVOSOXELAKWV Kol ETOITIOTIKWVY TEXVWV
0€ TEXVIKEG OXOAEG, 1 oTrolar €XEL O8NYNOEL OTN ONUEPLVY] KATACTAOT) KL EMITAEOV TNV
e€epelivnomn Twv oLYYXPOVWY HEBOSWV YLa VA TIG KAVEL TTLO0 EAKVOTIKEG. ETLTAE0VY, 1) épeuva
QUTT] ATIOCKOTIEL 0TO VX TIPOTEIVEL OTPATNYIKEG Kl LEBOSOUG Yl TNV EMAVATOTOOETN O
Twv Tpoypauudtwyv HCP oto ywpo NG SMuooclag, emayyeApatikng deutepofadpia
exmaidevong, kabwe emiong kat v eEepeVlvnoT GTIG TIPOOTITIKEG IOV €XOVV Ol HAONTES

QTo TA TPOYPAUUATA AVTA.

H épeuva amokaAUmtel yevika O0tL 1 Texvikn Exmaidevon cuvnBws Bewpeital wg éva
Kata@Lylo ya " advapouvs " uabntég mov avalntovv pabnupata ta omoia Ba Toug
TPOETOLLAGOUV YA TNV ATACYXOANOT TOUG OE «TEXVIKA» emayyéAuata. ‘Exel emiong,
TPOKVYPEL OTL oL paBNTéS pe vPmAdGTEPOUS Babpovs aAAd kat ot yoveig pe vPmAoTtepo
ELCOSM LA £XOVV APVNTLKI] YVWUN KAL GTAOT) ATEVAVTL TEXVIKEG OXOAES, WG €K TOVTOV, Ba
TIPETEL VA TIAPEXOVTUL TIEPLOCOTEPES TIANPOPOPIES WOTE VA AVASEIEOVE TA OPEAN TWV

mpoypappatwv EmayyeApatikn Exmaidevon kat Kataptiong.

AuTO TO £yypa@o KATAANYEL UE TIPOTACELS YLt UEAAOVTIKN €peEuva. ZUUPWVA UE T
evpnuata, N SatplPn auTy TPOoTAONOE VA TPOTEIVEL VEEG OTPATNYIKEG UAPKETIVYK,
TIPOKELUEVOL VA EVIOXVOEL TO EMITESO TWV TIPOYPAUUATWY TOU KAASOU ZEVOSOXELAKWV

kat Emotiotikwv Texvov.
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Chapter 1
Introduction

The Hotel & Catering Programs (HCP) was originally created as a tool that will contribute
to the local communities and economy. The economy of Cyprus has been depending on
the Hospitality & Tourism industry for many decades. Even though in the past
employability used to be high, the reputation of the HCP seems to, for reasons that will be
explored in this study, to have slowly faded away. While a common misconception was
that only weak students were selecting HCP, their choice was not based on the potential
of HCP, but slowly downgraded to become mainly a choice of weak students without

career prospects.

1.1 Vocational Education

Most definitions connect technical education with the acquisition by students of practical
skills that are necessary for specific occupations. According to Okoro’s definition
vocational education is ‘any form of education whose primary purpose is to prepare

persons for employment in recognized occupations’ (Okoro, 1993).

Moodie states that ‘one may consider vocational education and training to be the
development and application of knowledge and skills for middle level occupations needed
by society from time to time’ (Moodie, 2002). In this point of view the element of

knowledge is added.

According to Kotsikis (2007) the term vocational education is general and includes every
form of education that aims at acquiring the qualifications related to a certain profession,
art or employment or that provides the necessary training and the appropriate skills as
well as technical knowledge, so that students are able to exercise a profession, art or

activity, independently of their age and their training level.

1



1.2 The case of VET in Cyprus

The first vocational - technical schools were established after the Independence of Cyprus
in 1960 to provide the market with skilled workforce. Before the Independence the
economy depended on agriculture and there was no technical education (Persianis,
1996). The establishment was the result of the important political event of the
Independence. After the Independence the new vision of development inspired people to
acquire new skills in order to contribute to economic growth. New educational
institutions were established to serve the need for trained workforce. Emphasis was given
on technical education: Higher Technical Institute and the Hotel and Catering Institute
were established to offer occupational training. Thus from the very beginning the
Government invested on vocational education to develop human capital and increase

economic growth.

VET offers a variety of programs, both theoretical and practical, such as engineering
programs, tourism programs, hotel and catering as well as services programs. Vet is
offered in the technical schools at the upper secondary level at the ages 15-18, as well as
in the afternoon and evening classes of technical schools offered to adults. The
Government defines its nature and characteristics and it has a predominant role. It plays
an important role in occupational training. It provides skills for competent performance
in middle level occupations, i.e. skilled jobs that do not require a higher degree or
specialized talents (Lerman, 2013). Each technical school has two pathways, technical and
vocational. The technical lays emphasis on the technical knowledge while the vocational
department provides training for craftsmen and various service trades. Therefore,
technical schools not only offer practical training but theoretical knowledge as well. In the
1980’s there was a further expansion of vocational education. Technical education would
serve the need for economic development in a competitive international environment
(European Training Foundation, 1999). During this period many hotel and catering

departments were established dictating the necessity for further development of the VET.

Even today, VET remains still a priority for economic development not only for the Cyprus
national education policy but also for the European environment. For example, one of the
goals of the National Reform Program of 2010 was the development of a skilled workforce

that can respond to the labour market needs and the strengthening of the links between

2



technical vocational education and labour market (EU2020, 2011).The European Union
promotes VET for economic reasons due to its interest on the Labour market. This policy
was reconfirmed in the case of the Cypriot economic crisis. Due to the serious economic
crisis and the bail-in consequences, at social and economic level, the vocational and
technical professions and education experiences an important growth. Hence, a need was

created in fulfilling the changing needs of the Labour market.

1.3 Hotel and Catering Programs in Cyprus. The Impact
of Tourism

The VET in order to manage the economy’s changing needs has gone through several
changes over the last years. A new socially-oriented education curriculum and a provision
on “specialised schools” such as the “music school” and “athletic school” were established
according to the socio-economical needs of the labour market (Education, 2015). Such a
need was the establishment of the Paralimni Technical School (PTS) in the free area of
Famagusta. The PTS was first established as a Hospitality and Catering Vocational School

and it has been covering over the last seven years for other vocational needs.

At present, Cyprus has a relatively developed hotel sector in the education system as 8
out of the total of 12 public technical schools provide hotel and catering curriculum. Hotel
programs are provided in the technical schools in every Cyprus district. Its curriculum
allocates some periods to general subjects like Modern Greek, ICT and mathematics,
providing common ground with mainstream. It also allocates 20 weeks for summer
internship. Some subjects familiarize students with science: nutrition, hygiene and food
technology. Thus students acquire basic literacy and numeracy skills, necessary for every

profession along with specialized knowledge.

In the hotel and catering branch specialization is both waiting and cooking. In the practical
part, students are placed in hotels for twenty weeks as apprentice waiters and cooks to
gain actual work experience. Kitchens and restaurants of private businesses become

training venues. Work-based learning is provided, combining education and work.



Despite its good structure and government planning, HCP is not popular among students
as an educational choice. One of the themes of this study is to define the status of the HCP
of the technical schools in Cyprus society. Knowledge regarding the status of this program
among the Cypriot students is limited because there is almost no research on the topic. In
other countries there is a large literature on this theme (Airey & Frontistis, 1997).
Research showed that there are different attitudes towards tourist courses among
students in different countries which reflect the different attitudes and cultural

perceptions towards tourist occupations (Walsh, et al,, 2015).

In Cyprus, the HCP is unattractive to students as it is oriented towards occupations that
are by nature unattractive to the majority of young people: waiting and cooking. This
attitude is fostered by some cultural and social realities and trends. Waiting and cooking
are not popular jobs in local society making the hotel and catering aspects of vocational

curriculum unpopular as well (Zopiatis & Kyprianou, 2006).

Moreover the program becomes more unpopular by the fact that the institutions which
offer this program are technical schools which are unattractive to most parents and
students being the alternative for weak students to obtain a certificate. In fact the
situation is complex-in the mind of parents and students this program is totally rejected-
not only hospitality vocations are unattractive to them but technical education as well

doesn’t appeal to them.

A recent study by Zopiatis and Kyprianou (2006) has examined the current situation. The
purpose of this research was to examine secondary school students’ perceptions towards
hospitality professions in Cyprus and some variables of hospitality professions like
monetary rewards, employment opportunities and reputation. Waiting and cooking
which is the specialized field of Hotel and Catering Program are included in the hospitality
professions. Research findings showed that these perceptions ranged between neutral
and negative. Students believe that hospitality occupations offer average work benefits,

average salaries, and excessive working hours. They have a poor reputation in society.



These perceptions are formed in a specific context. These scholars analyse the
perceptions as well as societal trends towards food servers’ profession (Zopiatis &
Kyprianou, 2006). Food serving which is considered the most representative occupation
of hospitality occupations has a negative image on society. Most food servers are foreign
workers with low earnings and no career ambitions. This image makes food serving and
the whole hospitality industry unattractive to young people as a career path. According to
this research, hospitality jobs attract technical school students of a lower performance, as
they have low skill requirements. In addition, the hospitality programs of the technical
schools attract low achievement students because they are an ‘easy’ path to study and
offer access to professions which have no demand for special skills. Technical education
has in general a bad reputation in society (Zopiatis & Kyprianou, 2006). “It is considered
to be an alternative to low performance students to learn something and find a job”

(Zopiatis & Kyprianou, 2006, p. 40).

These scholars noted in their study that ‘while the future prosperity of the industry
depends on the quality of its people, the Cyprus hospitality industry has failed, for a
number of reasons, to project an image that could generate interest amongst secondary
school students, and especially those with higher than average’ value on achievement’
(Zopiatis & Kyprianou, 2006, p. 33). In fact it lacks one competence of mainstream track

and that is to attract high performance students.

The situation is disappointing; students enter HCP not because of a career aspiration but
because of the demand for a secondary certificate. They have no ambition for the
profession and the courses, but they are forced to choose an educational path and they
choose the easiest (Symeou, et al, 2004). A program that should be thriving is
underestimated by being an option for weak students. This situation leads the program

to failure.

The best evidence of its failure is its rejection by parents and students despite all the
government planning and measures (Tsiarlistos, 2016). On the other hand it is romantic

to expect that with some reforms and restructures the program will become more



attractive, if the actual conditions of hospitality jobs do not change. Consequently, the
hospitality and catering vocational education should be a priority for the national
educational policy. The country needs specialized staff, waiters and cooks with vocational
qualifications. However, the bad image created in the eyes of the public opinion force
parents and future students to ignore the opportunities and the challenges this program
offers. The tourism industry has a big share in employment opportunities in Cyprus
during this post bail-in period. The hospitality and catering sector is an important job

generator, given the serious downturn in other employment sectors.

1.4 Statistics

The most recent published statistics of education are for the school years 2011-12, 2012-
13 and 2013-14. Statistics for the current academic year have not been published yet
(Statistical Service, 2016). The Cyprus Statistics Services is the main source of
information. In 2011-12 the number of pupils in the public technical education was about
4169.In 2012-13 this number increased to 4322 and for the school year 2013-14 reached
4652. During the school year 2013-14 the graduates from the general stream were 87, 6%
and from the technical/vocational stream, 12,4%, whereas the distribution of the
previous year was 89,1% and 10,9% respectively (Statistical Service, 2016). VET in
Cyprus has never been an attractive career path for young people with a “strong cultural
trend among the Cypriot population in favour of general secondary education followed by

higher education” (European commision, 2015, p. 9).

Apart from national sources, Eurostat provides comparison to European Union members.
Statistics show that the percentage of students who attend VET in Cyprus is very low in
comparison to other European countries and especially the developed ones. The VET has
a great development in the industrialized countries where the demand for skilled
workforce is high. In some countries such as Germany there are highly developed VET
Systems with a long tradition. In Cyprus in 2013 the participation rate in secondary VET
was 13.6%, whereas the average rate in EU was 48.9% (European commision, 2015). In
2014 though, there was an important increase of this rate to 19% of students attending
the public technical schools (Directorate General European Programmes, 2014). After the

bailing-in decision of March 2013, the financial crisis caused an increase in the number of
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students who are interested in attending technical schools (Directorate General European

Programmes, 2014).

Cyprus and Greece have one of the lowest percentages of students attending VET in
Europe, due to the stigma of VET and to their similar economical structures. Furthermore,
Cyprus has both a developed services and a public sector but the technical occupations
are declining (Cedefop, 2012). In both countries general secondary education is
predominant, despite the high unemployment rates of qualified students who graduate
from the mainstream track. This reveals the main question. What are the reasons for
vocational education not being attractive in Cyprus, despite the employment

opportunities and the promising and future career chances for students?

1.5 Attractiveness of Technical and Vocational
Education in Cyprus

Attractiveness is a key term in our study. According to the Cedefop report, attractiveness
is defined as the capacity of vocational education and training to encourage individuals to
deliberately choose vocational and training education as well as offer quality
qualifications that open up career prospects and persuade employers to recruit holders

of VET certificates.

This term has gained great popularity in European policy. Attractiveness is one dimension
of the plan of the European Union for economy and employment (Paidousi, 2016). The
increase of attractiveness is a field of interference in the EU. One of the aims of EU, as we
find them in the Bruges Communiqué by 2020, is that European VET systems should be
more attractive, career-oriented, innovative, accessible and flexible than in 2010. Cyprus

adopted this target. It needs though to examine and answer two important questions:
e What s the attractiveness of VET in Cyprus?

e What are the forces that cause the unattractiveness of technical education?



Research regarding technical education in Cyprus is limited in comparison to the research
about other countries (Symeou, et al,, 2004). Technical schools in Cyprus have a bad
public image and low attractiveness. Their image is dominated by the presence of weak
students. Technical schools take in the most vulnerable groups of students that is low
performance students from less privileged classes. While all institutions strive to attract
students of high aptitude and achievement, technical schools attract low performance

students, droppers and students of high risk. This is the general scheme:

Profile of students’ —» image /status/reputation —  unattractiveness

Previous research reveals the existence of specific problems of technical education in
Cyprus and specific forces that cause them. The problems of VET are old since they
appeared early, soon after its establishment. Cypriots early favoured academic programs
instead of technical ones, for social reasons, reasons of ‘social prestige’ (Kambouri, 2012).
Symeou and others (2004) searched the topic more thoroughly. Their study examines the
attitudes of students of technical school towards their school and the factors that cause

these attitudes.

Work undertaken by Cyprus Pedagogical Institute revealed that the main problem of VET
is the profile of students who opt to enrol in it. These students have specific
characteristics; they come from low-income classes, have low career ambitions, have low
school performance and have low motivation regarding their school graduation and
career aspiration. The most interesting finding is that the provided programs caused
students feelings of inferiority. When students are asked about the programs and the

cultural status of their school, they feel uncomfortable.

In a research, Symeou concluded that there is a discrepancy among the students of the
theoretical and practical stream with respect to their decision making in relation to
technical schools. In fact, it attracts two types of students with a different rational. The

first category includes students with an intrinsic motivation and personal interest in the



subjects of the theoretical path. They select the theoretical path because it gives access to

further studies. Those following the practical path belong in the second category.

They choose this path because it is an easy choice following the advice of teachers and
career counsellors and because of their low performance. Moreover the research showed
that the parents of the students of theoretical path had a higher educational level than the
parents of practical path students. This involuntary streaming of low achievers damages
the image of technical schools and creates social inequalities. The level of school
performance and aptitude and the educational level of parents influence students’
choices, resulting in low performance students choosing the easiest path, namely the
practical path. Dropping out and early schools leaving has a high rate in technical schools.
Children of migrant families and boys from low-income families face the highest the

highest risk (Kornelli, 2013). A lot of research examines reasons for early leaving.

Regarding Greek education there are more studies which examine attitudes and the
factors affecting the attractiveness of vocational education. In Greece attractiveness is
very low among the European countries (Paidousi, 2016). Some family and individual
attitudes prevail. Parents persuade their offsprings to choose the general track because
they regard VET as an obstacle towards the tertiary education. In general, there is a strong
trend towards general education instead of the technical track. General education is
considered the only path to tertiary education and high income occupations. Thus the

criterion of academic studies and job prospects is selected.

In Greece vocational choices are also influenced by the educational level of parents and
especially of the father, the negative perception that low performing students attend
vocational schools, the gender of the students attending vocational education and its link
to the academic institutes (Paidousi, 2016). VET is more attractive to men than to women
and does not have a strong link to the higher education. Thus, no interest exists
concerning the reputation, status and attractiveness of the HCP of the public-secondary

level vocational and technical schools.



1.6 Research Aim/ Purpose

The main purpose of the current study is to examine the factors that affect the
attractiveness of the Hotel & Catering programs in the public technical schools of the
Secondary Education in Cyprus. According to findings, this thesis will attempt to suggest

new marketing strategies in order to reinforce the level of the HCP.

1.7 Research Objectives

The main research question will focus on examining the factors which affect the
reputation and attractiveness of the HCP in technical schools, that led to the current
situation; furthermore, to explore modern methods for improving the attractiveness of
the HCP and thus, to suggest strategies and methods for the rebranding of HCP, and to

explore students’ perspectives regarding these programs.

1.8 Thesis Contribution and Importance

The contribution and importance of the study is to explore the current status of technical
schools and recognize their weaknesses in order to promote solutions for attracting more
students to attend these courses. The economic crisis and the current circumstances,
stressed again the importance and contribution of the hotel industry as well as the role of
the hotel and catering schools to the local economy and society respectively. The findings
of this thesis will support that the overall gloomy misconceptions created in the past,
prevent students from selecting these programs and will furthermore identify modern

methods to improve their recognisability and attractiveness.

1.9 Proposed Methodology

The research design of this research includes a case study, in addition to a literature
review and research. The proposed study concerned a contemporary issue as the locus of
attention was on the students and their intention in selecting a HCP. The research
population was all the students who were currently studying in the public schools in the

Famagusta district in Cyprus. The sample population was of 149 students from the third-
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grade class of Gymnasium, the first grade classes of the Gymnasium the Paralimni
technical school respectively, and 11 hotel employers. All students have been randomly
selected. Permission was requested from the management of each school. A descriptive,
mixed method study research design was used. All questionnaire had been gathered and
the responses were analysed using excel spreadsheet or SPSS statistic software. Based on
the research findings suggestions recommendations have been made towards the

fulfilment of this thesis’s purpose.

1.10 Study Limitations

A major limitation in the current study was the geographic location and the timing of the
research. The study took place in the free area of Famagusta and basically students from
only four schools were involved. This includes the Paralimni Technical School,

Kokkinochoria Lyceum, Paralimni Gymnasium and the Frenaros Gymnasium.

1.11 Thesis Content

Chapter 2 which follows, refers to a literature review and Chapter 3 describes the
methodology and the structure of the questionnaire and how data are collected and
analysed. Furthermore Chapter 4 provides the results of the findings and Chapter 5 the

conclusions and suggestions.
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Chapter 2
Literature Review

On an international level there is a vast literature on vocational education. There are
some key themes that are the focus of this literature. We encounter terms and themes
such as the students’ career choices, the factors affecting their career choice, attitudes of

students towards VET and factors affecting their attitudes towards VET.

There is a stream of research into students’ career and study choices and the factors which
influence these choices (Dimaki, et al.,, 2004). This literature emphasizes on individual and
social factors. Trustworthy individuals: parents and peers play an influential role as their
role is connected with information-seeking behaviours (Kracke, 2002). Some other
studies examine the relation between personal characteristics and career choices (Reed,

etal., 2004).

A large literature examines attitudes towards VET and the factors influencing their
decision making in relation to it. In simple words they examine why students choose or
not to follow the VET course. (Dalley-Trim, et al., 2008). By the term attitudes we mean
the views of a person on things, events and other people (Ayub, 2015). Attitudes can be
positive, negative or neutral. They can be students’ attitudes, parents’ attitudes or the
society’s attitudes towards VET. Besides the term attitudes we encounter the term
perceptions of VET (Dalley-Trim, et al, 2008).These studies are important because
negative attitudes result in the bad image of VET and in the end limited attractiveness of

technical schools. Then skilled workforce in many sectors is reduced.

There are some basic themes that appear in this group of literature, the ‘attitude

literature’. These are social class, gender, the society’s acceptance of the programs and the
12



parents’ role. According to the researchers ‘the vocational curriculum is class-specific and
accessed largely by young people from lower socio-economic groups’ (Atkins & Flint,

2015). It absorbs specific social groups. Then social inequalities are created.

Also some VET programs are strongly gendered (Atkins & Flint, 2015). For instance,
hairdressing is dominated by women whereas engineering is dominated by men. As far as
its social esteem, scholars talk about Vet's ‘stigma’ and the marginalization of VET
programs. VET is regarded as a ‘soft’ option and the students as ‘thick’. Academic

programs have a higher esteem in comparison to Vet.

Another group of literature examines some other variables that impact on the students’
attitudes towards technical education. Parents have a critical role and researchers search
this role (Ayub, 2015). The parents’ educational level, income and occupation play a vital
role (Lavendels, et al., 2012). Peers and friends also have a great influence. Since students
tend to choose the same subjects as their peers. Where friends choose to go is also an

important factor.

Moreover there is a discussion regarding the status of VET. The status of VET is a point
for research in the last years. Researches have shown that the key reason for not enrolling
in VET course is the status of VET (Dalley-Trim, et al., 2008).The status is aligned to which
type of student is suited for and enrolled in VET, the nature of VET subjects, and the link

between VET and university entrance.

2.1 The Theory of Students as Consumers

There are dynamic changes in education theory. Higher education marketing was
established in 1970 (Popovic, 2015). In this study the theory of marketization is adapted.
This theory uses concepts like: consumer behaviour, decision making, marketing

strategies. These concepts are useful in this study.
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The theoretical framework of this study is based on the theory of consumer behaviour.
This theory is adapted for the study of the factors which influence students’ educational
choices and how students select programs. In this theory students are regarded as
consumers (Naidoo, et al, 2011) who use different criteria in selecting a program
(Bobalca, et al., 2014). Kotler in his book he defines consumer behaviour as the study of
how individuals, groups, and organizations select, buy, use, and dispose of goods, services,

ideas, or experiences to satisfy their needs and wants (Kotler & Keller, 2012).

The main focus of the marketization concept is the student choice behaviour. Research
examines how students, as consumers, select educational programs and universities
(Naidoo, et al., 2011). In this study students’ behaviour is defined as the selection of either
mainstream or vocational path and the selection of programs in technical schools. Why
students choose not to enrol in vocational programs and how they choose specialized

subjects?

Consumer buying decision making is a process with several stages (Kotler & Keller, 2012):

problem recognition, information search, evaluation of alternatives and decision making.

Researchers say that students’ college and program choice is affected both by external
and internal factors (Chapman, 1981). The internal factors are the students’
characteristics: the students’ performance and levels of aptitude and aspiration. In the
case of technical education many students choose the technical education because of their
low performance and mainstream is difficult for them. The influences from their family
and friends are the external factors. Another important factor is the course
characteristics: reputation, required entry grades and content. This variable is important,

given the bad reputation of technical schools (Moogan & Baron, 2003).

Stakeholders and educational institutions should be aware of how students make their
choices and what factors affect them in doing so, in order to increase the attractiveness of

the technical schools. They should both take research findings into consideration.
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2.2How can Reputation and Attractiveness of
Educational Programs be improved. Improving the
Image and Reputation of HCP

Chef is an occupation that became popular in recent years due to its publicity in media.
This publicity improved its image and by turn it increased its attractiveness among

secondary school students. This is the scheme:

Publicity —> Image improvement —»  Attractiveness

This is a good example of how marketing strategies can enhance the popularity of an
occupation among students. Technical schools in this competition strive to gain a stake in
students’ market. Research findings show that the main problems of this program in the
students’ market are the negative image and negative attitudes of the students and the

society.

The need to use marketing strategies is great for many reasons. Negative attitudes
towards Hotel and catering programs need to become positive and therefore demand an
attitude transformation. Moreover, students are potential consumers who search for

information before making a decision.

Attitudes change is ‘the modification in the personal views or the individual perception
on everything existing in the environment, objects or issues’ (Ayub, 2015). Attitudes can
be changed by some marketing strategies. Awareness is the key to enhance attitudes

towards an occupation (Kotler & Keller, 2012).

There is a variety of marketing communication types (Kotler & Keller, 2012) but in this
case, public relations and personal selling are the most effective. Since technical schools
face an image problem, public relations is a useful strategy. Many definitions connect

public relations to the concept of image.

According to Kotler PR includes a variety of programs to promote or protect a company’s

image (Kotler & Keller, 2012). Giannini states that marketing public relations is any
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program designed to improve or protect the image of a product by encouraging
intermediaries like mass, electronic media or individuals to pass a message to the

consumers (Giannini, 2010).

The core characteristic of PR is that it creates awareness and provides information on
products and services to increase sales. It has many tools: publications, events and
speeches (Kotler & Keller, 2012). It uses the ‘event’ marketing. In Symeou’s study the
technical education students noted that they had no accurate information while studying
in Gymnasium regarding the content of the courses offered in technical schools (Symeou,
et al, 2004). This situation caused them difficulties in adjusting in the new school

environment.

Personal selling ‘is face-to-face interaction with one or more prospective purchasers for

the purpose of making presentations, answering questions, and procuring orders’.

However today there is a new dynamic: technological changes (internet), new media (e-
mail, mobile phone) and social media (Facebook, twitter) create a new situation
(Papasolomou, et al., 2014). Given that the target group is the teenagers then social media
are an important tool. It is important for technical schools to be involved with social

media. Many technical schools have a website and pages on Facebook.

2.3 Characteristics of Educational Services

Education which is considered as a service just like in any other business are those
separately identifiable, intangible activities which provide satisfaction to the customers,
namely our students. The main characteristics of the educational services are as follow:
Intangibility where education cannot be touched or feel, perishability where a lecture for
example cannot be stored, inseparability where professors should perform and students
consume simultaneously and finally heterogeneity where lectures provided by the

professors cannot be standardized (Raj, et al,, 2013).
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Chapter 3
Research Methodology

3.1 Introduction

The main goal of this study was to explore the factors which affect the number and quality
of students attracted to the programs of hotel and catering studies in public technical
schools. In fulfilling this goal, three objectives were identified: (a) to examine the factors
which affect the reputation of the programs of hotel and catering in technical schools, (b)
to develop modern methods of improving the attraction of new students, and (c) to
suggest marketing strategies for repositioning the hotel and catering programs.
Therefore, the research methodology chapter contains a brief explanation of all the steps
and research activities undertaken in fulfilling the objectives of this study. A detailed
review of the research methodology employed in addressing the before mentioned
objectives, is also provided. The research philosophy and strategy; the nature of the
research inquiry; and the design, along with the sampling policy and ethics are analysed.

The pilot study and data collection and analysis methods are explained as well.

3.2 Research Philosophy

Vidal emphasized the necessity of every research inquiry to begin with a philosophical
stance, a worldview that characterizes the interpretation and the research approach of
the researcher (Vidal, 2008). Worldview is the personal point of view about a case under
investigation in its real and actual social framework (Vidal, 2008). Worldview in research
is an important part since it is applied to enrich philosophical pluralism and improve the
ability of humans in pursuing the truth and the acquisition and use of new knowledge.
Creswell described four worldviews: (a) post-positivism, (b) advocacy-participative, (c)

pragmatism, and (d) constructivism (Creswell, 2009).
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The constructivist worldview was used to set the pathway in fulfilling the aim of this
study. Constructivism is the methodological fusion of knowledge and learning. As a
consequence, knowledge in a particular case may be constructed by a researcher himself
rather than received from an external source in the form of information (Lowenthal &
Muth, 2008). Creswell stated that constructivism, as a philosophical approach towards
learning, holds the principle that people could construct their personal understanding of
a particular topic through personal experience and the assimilation of new knowledge
(Creswell, 2009). Consequently, people, through the pursuit of further explanations and
justifications, may contribute to constructing more advanced and critical knowledge

(Lowenthal & Muth, 2008).

Through the lenses of constructivism, a researcher has a significant research opportunity
to explore a particular topic, reveal important information, and propose solutions to
serious issues (Lowenthal & Muth, 2008), such as concerning the reputation of the hotel
and catering programs of public schools. The pursuit of new and more advanced
knowledge concerning the factors that impede the reputation of technical-vocational
education allowed the attention of the research to be focused on the students’
perceptions. Specifically in this study, the opinion and experience of the students who
joined or rejected vocational education programs were investigated. The aim was the
formulation of meaningful explanations and the extraction of useful conclusions and

recommendations.

The recommendations concern the proposal of effective marketing strategies needed to
reposition vocational education within students’ social perspectives, allowing research
interaction and focus on the specific context within which people work and live (Koohang,
et al,, 2009). Hence, constructivism is inductive in nature where in a research it analyses
and interprets the data collected and then concludes, recommends, or develops a theory
or explanation rather than beginning the investigation by using a theory-deduction
(Fosnot, 2005). The current study is inductive in its nature of the researcher’s intention
to construct new knowledge and develop a comprehensive explanation about the factors
affecting the attractiveness of VET (due to the limited academic resources available). This

was achieved by exploring the opinion of the research objects within their organizational
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context and reality. Consequently the research study was to gain an in-depth
understanding and learn about new marketing strategies and approaches, by analysing
the findings of the research, and proposing suggestions for a successful rebranding of the

HCP.

3.3 Research Design

The goals of this study revealed the need to apply several methods in the research design.
A review of existing literature sources (secondary data) was considered appropriate in
fulfilling the first objective in order to set the theoretical foundations of the study, and in
order to identify and evaluate previously related academic study. Additionally, qualitative
and quantitative research techniques (primary data) were involved in satisfying the

objectives of this study.

The research design of a study is related to the aim of the research and its nature may be
applied or basic (Sekaran, 2003). In applied research, there is the intent to apply the
findings of the research, whereas, in the case of basic research, investigators tend to build
new knowledge (Creswell & Clark, 2007). Both research approached are based on
scientific principle and process research methods (Hair, et al., 2003). The basic research
method was appropriate for this research study. The current study was for academic
purposes and more specifically for the completion of a master thesis. Also, the aim was to
build new knowledge and a contribute further regarding the exploration of the factors
which affect the number and quality of students attracted to the programs of hotel and
catering studies in public technical schools. Additionally, a suggestion framework will be
created in order to enable useful and vital information that will be collected by the end of

this study.

In the current study, a descriptive, mixed method, multiple site case study research design
was used. Mixed methods research inquiry is composed of quantitative and qualitative
approaches. The aim is to gain a new or more advanced knowledge will be gained from an
investigation, achieving a more completed and comprehensive opinion of a particular case
(Creswell & Clark, 2007). This research approach was selected in order to address the

purpose and the objectives of this study due to the outcome of the limited available
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evidence on the factors which affect the number and quality of students attracted in the
programs of hotel and catering studies in public technical schools. Consequently, an
exploratory qualitative method was essential in order to set the pillars upon which the
research would be able to define complicate and unknown problems in specific

organizational setting settings, like the secondary public vocational schools.

Simultaneously, the necessity to examine the opinion of the students who rejected or
joined technical and vocational schools supported the use of a quantitative research
approach. The mixed research model could be employed to create the fruitful conditions
for the rich conceptualization of the factors which affect the number and quality of
students attracted in the programs of hotel and catering studies in public technical
schools. Testing relationships and patterns identified within the students’ perceptions
and decision-making when selecting or rejecting the HCP in the secondary vocational
education, required a quantitative assessment. Descriptive statistics such as frequency,

measures the central tendency, and standard deviation (Hair, et al,, 2003).

3.4 Primary and Secondary Data

Secondary data: Literature review. A literature review can be a solid foundation when
“researchers undertaking projects, whether thesis, dissertations, or projects funded by
outside agencies, need to display a knowledge of the literature in their chosen field”
(Easterby-Smith, et al., 1991, p. 122). The literature review is comprised of textbooks,
academic journals, websites and government reports, which play a basic role in the
formulation of the research inquiry. In fulfilling the objectives of this study, a database
bank in the form of a folder was created since the commencement of the proposal writing
process. The folder was created on the researcher’s personal computer. The folder was
separated into different subfolders and within each subfolder was for a particular

thematic area in order to save electronic materials in an organized manner.

There are multiple approaches in implementing a literature review strategy. A major step
in identifying and collecting literature sources is to define researchers or institutions who

conducted an investigation on the topic. In order to identify related academic sources,
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keywords were used in the university’s available search engines. Once an article was
found to meet the pre-set keywords and requirements, it was saved in the subfolder with
the related thematic area. The next step was the assessment of the gathered data (Sautter,

2014).

The evaluation of the gathered data concerned specific qualitative and quantitative
criteria that were set to secure the relevance of the academic sources (Tripathy, 2013).
Academic resources need to be assessed with respect to specific criteria in order to decide
the appropriateness and quality of the academic article or the source (Tripathy, 2013).
The first criterion was the relevance of the collected information to the topic under
investigation. “Relevance is a function of the level of aggregation of the data, as well as the
units and time increments in which the data is reported” (Tripathy, 2013, p. 147). The
importance of a literary analysis is to verify the purpose of the source (Windle, 2010).
Consequently, the relevance and the quality of the data were assessed, avoiding irrelevant
information. The researcher’s obligation in selecting information from reputable sources,
such as university libraries, government databases and archives, and academic and
professional institutions, is to secure reliable and accurate sources through consideration

of the time when the information was written and collected (Windle, 2010).

After completing literary data gathering, a literature review analysis table was created
and each column was separated in the following thematic areas: source, type of research
used, purpose of the data information used. The use of the literature review analysis table
helped in prioritizing the data to be used in order to be specific, have a smooth flow of the

discussion, and use accurate, reliable, and validated information.

3.5 Primary data: Qualitative research techniques

The first stage was spend on the investigation of the opinion of two experts’ education
Vassiliou Spyros (Career counsellor) and Tsiarlistos Michalis (President of OLTEK) in
order to become aware of and gain a better understanding of the market factors that affect
the attractiveness of the hotel and catering programs in the public technical schools of

secondary education in Cyprus. A qualitative research inquiry deals with words and
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meanings gained from an interview in order to express reality and attempt to describe
people in natural situations (Moore, 1987). The qualitative research design may be
expressed through the interview process as it helps with the collecting of data through
selected participants who were asked questions in order to uncover what they think of or
experience in the given situation. The purpose of the interviews was to develop ideas and

research hypotheses rather than to gather facts and statistics (Oppenheim, 1992).

Krueger opined, “The purpose is to obtain information of a qualitative nature from a
predetermined and limited number of people" (Krueger, 1988, p. 26). Furthermore,
“structured interviews which are in a pre-set order, semi-structured interviews and
unstructured interviews which have a general area of interest and concern are composed
the three basic types of the interview techniques” (Robson, 1993, p. 84). In this study, a
structured format of the interview instrument was used and the type of the interview
questions used was determined based on the emerging issues, themes, and concepts from

the literature.

The interview instrument was tested for validity (both internal and external) in order to
ensure the appropriateness, reliability, and validity of the collected information. A field
test was conducted by the researcher. The goal was to ensure that the included questions
in the instruments proactively addressed all topics revealed by panel experts prior the
actual interviews. Two experts were provided a copy of the interview instrument and
were mock-interviewed so the cohesiveness of the provided questions and the interview
process itself could be examined (Mack, et al., 2007). The field test helped in terms of
examining the wording, timing, and the structure and flow of the interview format (Mack,
etal,, 2007). Each of the two interviews lasted from 45 to 60 minutes and some hand notes
were kept. The interview participants had extensive work experience in technical and

vocational education.
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3.6 Primary Data: Quantitative Research Techniques -
Survey Research Strategy

Students are frequently regarded as being consumers and therefore, researchers have
widened their research to investigate their preferences, perceptions, and behaviours in
relation to educational institutions (Lynne Eagle, 2007). Looking at graduate students of
Gymnasium as consumers and a technical school as the product, this study had to answer

to three specific questions:

1. To what extent do decision strategies used by students in making their choice of
school correlate with their level of satisfaction with the chosen school?

2. To what extent do such strategies correlate with their future behaviour, their
intention to recommend through word-of-mouth or to switch to a different school in
the future?

3. To what extent do school-based variables (e.g., quality, accessibility) associate with
the above mentioned three fundamental variables in the same order (i.e., satisfaction,

recommendation, and switching)?

In this study, a cross-sectional survey strategy was employed in fulfilling the objectives.
The statements included in the questionnaires emerged from the literature as well as

from the findings of the interviews.

3.7 Preparation of the Questionnaires

The questionnaires were prepared for collecting appropriate data from the respondents
on a confidential basis. The questionnaire formats were structured so as to allow this
investigator to assemble a set of data for each respondent against a consistent suite of
questions. The question-statements were related to the factors influencing the students’
choice to compare with later studies after the Gymnasium, but before the Technical School
or Lyceum, and students’ views on whether their expectations met their actual experience
after their first year of studies respectively. A representative sample of approximately 35
students in each school was associated with student profile characteristics such as gender

and discipline areas. The questionnaire was anonymous so the students could answer
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honestly with no fear of disclosing their identity, while the purpose of the research was

specified so they were informed as to how their responses would be used.

A.

The first questionnaire which was intended for the Paralimni Technical School (see
Appendix A) consisted of 50 closed-ended questions and seven open-ended questions
divided into six sections.

The second questionnaire, which was proposed for use at the Paralimni and the Photi
Pitta Gymnasium at Frenaros (see Appendix B), consisted of 47 closed-ended
questions and six open-ended questions divided into six sections.

The third questionnaire was planned for the Kokkinochoria Lyceum (see Appendix C)
and consisted of 42 closed-ended questions and seven open-ended questions divided
into six sections.

Finally, the fourth questionnaire was designed for the employers in the hotel industry
of the Famagusta area (see Appendix D) and consisted of 29 closed-ended questions

and 12 open-ended questions divided into four sections.

The questions were chosen based on the literature and previous research reviewed using

closed or open-ended questions. The closed-ended questionnaire was chosen so that the

students could complete it within a short time and as such could be administered in the

classroom during a specific period. Thus, a Likert type scale measurement method was

used in order to assess the participants’ responses.

The questionnaires, designed to investigate the students’ opinion (those selecting or

rejecting hotel and culinary programs), were divided into six sections:

1.

Demographics and general information of each student, such as gender, place of
residence, occupation, and education status of parents, number of siblings, etc.
Questions examining the students’ perceptions and attitudes regarding the Paralimni
Technical School attendance compared with the Lyceum School.

Likert scale style questions concerning the personal impression of students for
studies at the Paralimni Technical School.

Likert scale questions asking to what extent students agreed with the level of quality
of education offered at the Paralimni Technical School.

Questions asking students’ impressions concerning the facilities at the Paralimni

Technical School.
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6. Questions investigating the various factors influencing students’ decisions regarding

their further studies and selection of professional direction.

The questionnaires developed to investigate the hotel employers’ opinions were divided

into four sections:

1. Demographics and general information of each employer, such as gender, places of
residence, occupations, and education status, and open-ended questions related to
their attitude regarding the technical school students’ study and employment.

2. Close-ended questions examining the employers’ perceptions and attitudes regarding
the Paralimni Technical School studies programs and its graduates.

3. Likert scale questions asking to what extent employers agreed with the level of
quality of education offered at Paralimni Technical School.

4. Likert scale style questions concerning the employees’ personal impressions of the

students and program studies at Paralimni Technical School.

3.8 Questionnaires Pilot Testing

Before proceeding with the distribution of the questionnaire, it was pilot tested. The aim
of the pilot test was to refine the questionnaire so the respondents would not face any
problem in answering the questions and ensure that the data collected would enable the

investigative questions to be answered.

The questionnaire was given to 15 students from the class A of the Paralimni Technical
School whose feedback contribution was very significant. This provided the researcher
with some more ideas for questionnaire validity, reliability, and suitability in order to
make the necessary final adjustments. Furthermore, the time required for the
questionnaire completion was also noted in order to require no more than 15 minutes.
During the test, after the participants filled-in the questionnaire, they were asked to

answer the following questions:

e How long did it take you to complete the questionnaire?
e Was the clarity of instructions clear and precise?

e Were the questions clear and specific to the subject of the research?
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e Which, if any, questions were unclear or ambiguous?
e Are there any other comments, suggestions, or recommendations for improving the

questionnaire?

3.9 Method of Investigation

The survey questionnaires were distributed to the secondary education public schools
from May to June 2016 for the Paralimni Technical School as well as the Paralimni and
Frenaros Gymnasium. After the necessary permission from the headmaster of each school
was obtained, the questionnaires were distributed to the classrooms. The purpose of the
study was clearly explained to the students and the need for the proper completion of the
questionnaire in securing the validity of the research was also clearly highlighted. The
questionnaires were completed during class time and returned immediately. The time

required for completing the questionnaire was approximately 15-20 minutes.

3.10 Sampling Method

In any research it is necessary to consider whether there is the need of sampling because
occasionally, it might be impossible to collect and analyse data from the entire population
(Saunders, et al.,, 2009). In this study, it was impractical to collect data from all the
students studying at all the schools in the Famagusta district due to the difficulty in
obtaining permission as well as the constraints of the time needed to collect and analyse
the data. The next step was the probability sampling involving a large number of
candidates who have been randomly selected. A large sample does not guarantee validity
of a survey, however, there is more strength (lack of bias) in fewer, but well-chosen
numbers (Bezzina & Saunders, 2014) therefore, for the purpose of this research, a
representative sample of students within each school’s population was utilized following
stratified sampling (or cluster sampling) based on the total population of each school, the
year of schooling, the program in which the students were enrolled (refers for technical

schools only) and their gender.
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The survey addressed a total of 149 students from the third-grade class of Gymnasium,
the first grade classes of the Gymnasium the Paralimni technical school respectively, and

11 hotel employers. The sampling was as follows:

e 34 students of Paralimni Gymnasium out of total population of 204 third grade class
students,

e 35 students of the “Panos loannou” Gymnasium in Frenaros of a total population of 119
third grade class students,

e 39 students at Paralimni Technical School, which consisted of all the students who
were studying at the first grade class.

e 41 students at Kokkinochoria Lyceum School of a total population of 180 first grade
class students, and

e 11 Stakeholders of hotels in the Famagusta Tourist region.

This random sample was composed almost equally by both student genders from schools
in the Famagusta province. These schools were attended by pupils from all walks of life
and socioeconomic status. The response rate was 100% since all the students completed

the questionnaire with the supervision of their professor during the class lesson.

3.11 Data Collection

The survey was distributed to the students at the end of the 2015-2016 school year and
the beginning of the 2016-2017 school year. The questionnaire to hotel employers was
given at the end of the tourist period in the end of October 2016.

3.12 Data Processing and Analysis

At the end of the survey, all the forms were checked for consistency and completeness.
Incomplete questionnaires were noted. The categories and groups of responses were
numerically coded for computer analysis using EXCEL and SPSS software. This package

was considered appropriate as it was available to the researcher.
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Chapter 4
Results and Data Analysis

4.1 Questionnaire for Class A’ for students at Paralimni
Technical School

First of all, the Normality of the answers was tested using the Shapiro Wilk test of
Normality in order to determine whether parametric or non-parametric tests would be
used to compare variables. From the results (table 4.1.1) we can see that none of the

answer distributions was parametric (p < 0.05).
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Table 4.1.1: Tests of Normality

Shapiro-Wilk

Statistic | df p Value
Believe of Techrical School Position 302 | 38 000
Believe of High School Teacher's perception for Technical School 612 38 000
Believe of Technical School mles & regulafions 628 | 38 000
Believe that in Technical School study "weak students" 439 38 000
Knowledge of compefitive advantage for Tech. students accessing universities 612 38 000
B elieve for competitive advantage for Tech. students for emplovability 502 38 000
B elieve of better perspective of jobs for VET 132 38 000
Role of family profession in fufure student's choices 636 | 38 000
Lecture's Classes 872 38 000
Laboratories facilifies 859 38 000
Athletics fadlities BET | 38 001
Transportation facilities 872 38 000
Perception / impression before study at Paralimni Tech School 803 | 38 000
Perception / impression after sudy at Paralimni Tech. School 814 | 38 000
Aspect of existing students of Paralimni Tech. School 880 38 001
Aspect of theorefical lessons of HCP 866 | 38 000
Aspect of theorefical laboratories of HCP J73 | 38 000
Aspect of Tech Paralimniou environment 825 | 38 000
Aspect of education offered at Paralimni Tech G683 | 38 000
Perception of Technical School teachers 837 38 000
Tech.Schools provides students with all requirements for future employment 873 38 000
Tech Shcool's students have better chances of lyvceum's students for emplovment 749 38 000
Tech School has positive aspect in sodety 808 | 38 002
Tech. School's students have same chances for university access as Lyceums’ 884 | 38 001
Tech School's students can find a decent job 820 38 000
Tech School's students can establish easily their own business 835 38 000
Tech School's students can find a job in the public 898 | 38 002
Tech Schools considered o be school of "secondary choices" 803 | 38 003
Students of Tech School feel "lower" against Lyceum students 887 | 38 001
Negafive comments for VET are responded in reality 891 38 001
Positive comments for VET are responded in reality 006 | 38 004
Tech. School's students are treated negatively against lyceum's students 882 | 38 {001
At Tech. Schools study only "weak" students 856 | 38 000
The Tech Schools offers variety of educational programs 900 | 38 003
Tech Schools expect technical Knowledge offer generl knowledge as well. 835 38 000
Students of Tech School feel "senior' against Lyceum students 868 | 38 000
Believe of enough information provided for Paralinmi Tech School study 152 38 000
Consultant 845 38 000
Family 836 | 38 000
Colleagues 847 38 000
Teacher of high school J75 | 38 000
Teacher of technical school 866 | 38 000
Which branch of Pamlimmi Tech.School has more emplovability choices 237 38 000
Directions of studv A00 | 38 000

Since all answers were non Normal, non-parametric testing in the form of Wilcoxon,
Mann-Whitney U and Kruskal Wallis instead of the parametric t test and ANOVA was

performed for comparisons between grouping variables.
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Table 4.1.2: M ann-Whitney test for differences in responses between different genders

Mann- p-value
Questions determined by Gender Whitney
Perception / impression after study at Paralinmi Tech. School 86.000 003
Aspect of theoretical lzssons of HCP 93 500 010
Perception of Technical School teachers 87.000 005
Tech. Schools provides students with all requirements for future emplovment 93 500 013
Tech Shoool's students have better chances of Iveeum's students for emplovment 65.000 000
Tech School's students can find a decent job 86.000 006
Tech Schools consdered to be school of "secondary choices” 08.500 022
Tech. School's students are treated negatively against lvceum's sudents 08.000 019
At Tech. Schools sudv only "weak" students 935 000 0135
Consultant 103 500 032
Famely 101 500 019
Colleagues 106 .000 038
Teacher of technical school 75.500 003

The Mann Whitney test indicated 13 questions where responses between girls and boys

were significantly different (table 4.1.2). Since Mann Whitney is a non-parametric test

based on differences in the median rather than the mean, the mean values were also

calculated for the 13 questions to distinguish the direction of these differences (table

4.1.3).

Table4.1.3: Descriptive statistics for the questions found to have differences betw een different genders
Statistic 5. Error

Perception / impression after study at Paralinmi Tech. School Boy 372 194
Girl 4.57 137

Aspect of theoretical lessons of HCP Boy 3.52 154
Girl 4.21 187

Perception of Technical School teachers Boy 3.32 206
Girl 4.21 114

Tech Schools provides students with all requirements for future emplovment Boy 3.40 216
Gitl 4.20 221

Tech Sheool's students have better chances of lveeum's students for employment  Boy 3.88 218
Girl 4.03 071

Tech School's students can find a decent job Boy 372 212
Girl 4.57 228

Tech Schools considered to be school of "secondary choices" Boy 2.76 226
Girl 3.9 381

Tech. School's students are treated negatively against lvoeum's students Boy 292 191
Girl 2.00 314

At Tech. Schools study only "weak" students Bov 2.80 277
Gitl 1.71 286

Consultant Boy 2.56 383
Girl 4.07 88

Family Boy 352 462
Girl 3.21 247

Colleagues Boy 2.56 366
Girl 4.14 636

Teacher of technical school Boy 2 80 392
Girl 3.07 579
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In general, the mean answers of the girls were higher on the scale for all questions,
distinguished by the Mann Whitney test, except for the two questions of “Tech. School's
students are treated negatively against lyceum's students” and “At Tech. Schools study

only "weak" students” where boys’ mean answers were higher on the scale.

A Kruskal Wallis test for the differentiation in answers according to the grade achieved in

technical school only pinpointed one question as statistically significant (table 4.1.4).

Table 4.1.4: Kruskal Wallis test for the differences according to the grade achieved in technical school

Believe of enough information provided for Paralimni Tech.School study
Chi-Square 12.000
df 4
P- value 017

Further investigation using cross tabulation and the chi squared test (table 4.1.5)

indicated that this was only because of a single negative answer in the 10 - 12 grade

group.

Table 4.1.5: Cross tabulation for the differences accnrding to the Erade achieved in technical school

Believe of enough information provided for Paralimni Tech.School study
ves no Total
Gradesat  18-20 g 0 8
technical  16-18 8 0 8
school 14-16 12 0| 12
12-14 g 0 8
10-12 2 1 3
Tofal 38 1 30
Chi-Square Tests
Value df P - value
Pearson Chi-Square 12316% 4 013

When the same Kruskal Wallis test was performed to find differences between answers
according to the grades achieved at high school four questions were pinpointed (table
4.1.6) and more specifically the questions “Perception / impression after study at the
Paralimni Tech. School”, “Tech School’s students have better chances of lyceum's students

for employment” and “Tech School's students can find a decent job”.
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Table 4.1.6: Kruskal Wallis test for the differences in answers according to the high school grade
Statistic | df | P -value
Perception / impression after study at Paralimni Tech. School 8.054 | 3 .045
Tech Shcool's students have better chances of lyceum's students for 9.507 | 3 .023
employment
Tech School's students can find a decent job 8.594 | 3 .035
Positive comments for VET are responded in reality 11316 | 3 010

A further investigation using cross tabulation and the chi squared test (tables 4.1.7 to
4.1.10) revealed that these differences were due to higher responses for lower grade

achievers.

Table 4.1.7: Cross tabulation for the differences acmrding to the Erade achieved inhigh school

Perception / impression after study at Paralimni Tech. School
negative neutral posifive very posiive | Total
Gradesathigh A-B 0 0 2 2 4
school B-C 2 0 5 5 12
c-D 0 3 10 6 19
D-E 2 1 0 0 3
Total 4 4 17 13 38
Chi-Square Tests
Value df P -value
Pearson Chi-Square 18708 9 028

Table 4.1.8: Cross tabulation for the differences accurding to the Erade achieved in high school

Tech Sheool's students have better chances of lyceum's students for
emploviment Toml
not at all a bit enough a lot very much
Gradesathigh A-B 0 0 0 1 3 4
school B-C 0 1 0 4 7 12
c-D 0 0 2 6 11 19
D-E 1 1 1 0 0 3
Total 1 2 3 11 21 38
Chi-Square Tests
Value df P -value
Pearson Chi-Square 24472 12 018
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Table 4.1.9: Cross tabulation for the differences accurding to the grnde achieved inhigh school

Tech School's students can find a decent job
not at all a bit enough alot very nuch | Total

Gradesathish A-B 0 0 0 3 1 4
school BC 0 0 0 4 g 12

c-D 0 3 4 5 7 19

D-E 1 0 1 1 0 3
Total 3 5 13 16 38

Chi-Square T ests
Value df P —value

Pearson Chi-Square 24280 12 018

Table 4.1.10: Cross tabulation for the differences ﬂ[:l:l}['di.[lg to the Erade achieved inhigh school

Posifive comments for VET are responded in reality
not at all a bit enough alot very much | Tofal
Grades athigh A-B 0 0 0 2 2 4
school B-C 0 2 2 4 4 12
cD 1 5 5 7 1 19
D-E 2 0 1 0 0 3
Total 3 7 8 13 7 38
Chi-Square T ests
Value df P - value
Pearson Chi-Square 25236 12 014

When the same Kruskal Wallis test was performed to find differences between answers
according to the family income one questions were pinpointed (table 4.1.11) and more
specifically the question “Aspect of education offered at Paralimni Tech”.

Table 4.1.11: Kruskal Wallis test for the differences in answ ers according to family income
Aspect of education offered at Paralimni Tech

Statistic 8.735
P—valus 033

A further investigation using cross tabulation and the chi squared test (table 4.1.12)

revealed that these differences were due to higher responses for lower family income.
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Table 4.1.12: Cross tabulation for the differences according to the family income

A spect of education offered at Paralimmi Tech
Verynegafive | neutral positive very positive Total

Familvincome  upto 999 0 1 6 2 0

1000 - 1909 1 g 11 0 18

2000 - 2999 1 1 1 0 3

above 3000 1 0 0 0 1
Total 3 8 18 2 31

Chi-Square Tests
Value df P —alus

Pearson Chi-Square 18.753 g 027

Finally, further Kruskal Wallis tests as well as cross tabulations with chi squared tests
indicated that the parents’ education did not significantly affect any of the students’

responses.

4.2 Questionnaire for Class C’ for Gymnasium Students

First, the Normality of the ordinal and scale answers were tested using the Shapiro Wilk
test of Normality to determine whether parametric or non-parametric tests would be
used to compare variables. From the results (table 4.2.1) we can see that none of the

answer distributions was parametric (p < 0.05).
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Table 42.1: T ests of Normality

Shapiro-Wilk

Statistic | df  pValue
General impression for VET 864 | 67 000
Aspect of existing students of VET 888 | 67 000
Aspect of lessons offered at Technical School 826 67 000
Aspect of education offered at Paralimni Tech 885 67 000
Perception of Technical School teachers 8241 67 000
Tech Schools provides students with all requirements for future employment 839 67 000
Tech Sheool's students have better chances of lveeum's for employment 800 | 67 000
Tech School has posifive aspect in soctefy 914 67 000
Tech. School's students have same chances for university access as Lveeum's 009 67 000
Tech School's students can find a decent job 200 67 000
Tech School's students can establish eastlv their own business 201 67 000
Tech School's students can find ajobin the public 0914 67 000
Tech Schools considered to be school of "secondary choices” 890 | 67 000
Students of Tech.School feel "lower" against Lyceum students 803 67 000
Negative comments for VET are responded 1n reality 008 | 67 000
Positive comments for VET are responded m reality 910 67 000
Tech. School's students are treated negatively against lyceum's students 906 | 67 000
At Tech. Schools study only "weak" students 896 | 67 000
The Tech. Schools offers variety of educational programs 903 67 000
Tech Schools expect technical Knowledge offer general knowledge as well. 201 67 000
Students of Tech.School feel "sentor” against Lvesum students 840 | 67 000
Lecture's Classes 912 67 000
Laboratories facilities 00| 67 000
Athlefics facilities 809 67 000
Transportation facilifies 207 67 000
Consultant 862 | 67 000
Family 01| 67 000
Colleagues 820 67 000
Teacher of high school 835 67 000
Teacher of technical school 805 67 000

Since all answers were not Normal, non-parametric testing in the form of Wilcoxon, Mann-

Whitney U and Kruskal Wallis instead of the parametric t test and ANOVA was performed

for comparisons between grouping variables. The chi squared test was used for

categorical data.

Using the students’ gender as the grouping variable we performed a Mann Whitney test

for all ordinal data and a Chi squared test for all the Nominal data but there was no

significant difference in any of the responses (p > 0.05). Similarly, when we used the

fathers’ education and the mothers’ education as the grouping variables and we
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performed Kruskal Wallis test for the ordinal data and Chi squared test for the nominal

data no significant difference in any of the responses (p > 0.05).

Since no statistically significant differences were found we looked at the descriptive
statistics of ordinal (table 4.2.2) and nominal variables (Figure 4.2.1) to determine the

central tendency and variability of the whole sample.

Table 4.2.2: Descriptive statistics for ordinal data

Statistic  Std. Emor
General impression for VET 3.70 122
Aspect of existing students of VET 3.30 133
Aspect of lessons offered at Technical School 3.58 126
Aspect of education offered at Paralimni Tech 349 135
Perception of Technical School teachers in 134
Tech Schools provides students with all requirements for future employment 384 123
Tech Sheool's students have better chances of lyceum's students for employment 346 151
Tech School has positive aspect in sodety 2.84 136
Tech. School's students have same chances for umversfy access as Lyceum's 3.13 150
Tech School's students can find a decent job 3.32 126
Tech School's students can establish eaaly their own business 349 130
Tech School's students can find ajob in the public 3.06 149
Tech Schools considered to be school of "secondary choices 3.52 143
Students of Tech. School feel "lower" against Lvceum students 2.73 133
Negative comments for VET are responded in reality 2.87 1352
Posifive comments for VET are responded m reality 3.12 1335
Tech. School's students are treated negatively against lveeum's studens 2.99 143
At Tech. Schools study only "weak" students 2352 148
The Tech. Schools offers variety of educational programs 336 129
Tech Schools expect technical Knowledge offer general knowled ge as well 339 139
Students of Tech School feel "senior” against Lyceum students 2.37 170
Lecture's Classes 3.07 133
Laboratories facilifies 322 146
Athlefics facilifies 2.97 156
Transportation facilities 3.09 134
Consultant 3.19 255
Family 4.19 258
Colleagues 3.00 264
Teacher of high school 2.97 253
Teacher of technical school 2.97 266
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Figure 4.2.1: Distribution of Yes- No Nominal variables
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We then examined the Nominal variables for differences in responses using the Kruskal

Wallis test and the family income as the grouping variable (table 4.2.3).

Table 4.2.3: Kruskal Wallis Test with Family income as the grouping variable

Aspect of lessons offered at Technical School

Lecture's Classes

Laboratories facilifies

Statistic

10.552
014

11.896
008

10485
013

p Value

Three questions were identified as significantly affected by family income and these were
“Aspect of lessons offered at Technical School”, “Lecture's Classes” and “Laboratory

facilities”.

Box plots were then constructed for these three questions using the family income as the

grouping variable to look for the trend of the differences (figure 4.2.2 - figure 4.2.4).
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Figure 4.2.2: Aspect of lessons offered at Technical School with family income as grouping
variable
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Figure 4.2.3: Lecturers’ Classes with family income as grouping variable
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Figure 4.2.4: Laboratories Facilities with family income as grouping variable
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When examined using the Chi squared test with the family income as the grouping
variable, none of the nominal variables was found to have a statistically significant

difference between different family income groups (p > 0.05).

We then examined the ordinal variables for statistically significant differences between

students with different grades at high school (table 4.2.4).

Table 4.2.4: Kruskal Wallis Test with grad&s at high school as the grou mg variable

General Aspect of Aspectof Tech School has | Students of Tech feel

impression  existing sfudents | education offered | posifive aspect in "senior' against

for VET of VET at Tech sodety Lveeum students
Statistic 10264 0528 12219 12 883 10.764
p Value 016 023 007 003 013

This grouping variable was shown to be the most important determinant of ordinal
variables since there was a statistically significant difference in five questions i.e. in the
“General impression for VET”, the “Aspect of existing students of VET” the “Aspect of
education offered at Tech” the “Tech School has positive aspect in society” and the

“Students of Tech feel "senior" against Lyceum students”.
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To pinpoint the direction and any possible trend in these differences, the five questions

were investigated further by calculating their descriptive statistics (table 4.2.5).

Table 4.2.5: Descriptive statistics for the questions with statistically significant differences
betw een stud ents with different grades in high school

(Grades at high school MMean Std. Error

General impression for VET AB i 282
B-C 3.534 147

C-D 3.85 233

DE 4.50 267

Aspect of exising students of VET AB 3.00 254
B-C 3.00 217

C-D 3.65 221

DE 4.00 267

Aspect of education offered at Paralimni Tech AB 3.00 263
B-C 333 187

c-D 3.85 221

DE 4.25 366

Tech School has positive aspect in soclety A-B 22 211
B-C 2.8%8 103

C-D 295 235

DE 3 88 308

Students of Tech. School feel "senior” against Lyvceum students A-B 1.68 242
B-C 238 254

C-D 255 320

DE KNk} 32

Finally, the grades in high school were cross tabulated against all Nominal variables and
chi squared statistics were calculated and thus responses in the question “Believe of High
School Teacher's perception for Technical School” it was found to significantly influence

responses (table 4.2.6).

Table 4.2.6: Cross tabulation for ordinal data with grades in high school
(Grades at high school | Total
AB|BL |CD|DE
Believe of High School Teacher's perception Ves 12 17 17 2 48
for Technical School no 7 7 3
Total 19 24 20

6
8

Chi-Square Tests

Statistic | pvalue
Pearson Chi-Square 06802 021
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4.3 Questionnaire for Class A’ for Lyceum Students

First, the Normality of the ordinal and scale answers were tested using the Shapiro Wilk
test of Normality to determine whether parametric or non-parametric tests would be
used to compare variables. From the results (table 4.3.1) we can see that none of the

answer distributions was parametric (p < 0.05).

Table 4.3.1: Tests of Normality

Shapiro-Wilk

Statisic  df | p value
Perception / impression before study at Paralimm Tech. School 890 41 001
Aspect for students studv at Paalimmi Tech. School 852 41 000
Aspect for the general environment of Parmlimni Tech. School B30 41 000
Aspect of education level offered at Paralimni Tech 8711 41 000
Perception of Techmcal School teachers 808 41 001
Tech.5Schools provides students with all requirements for future emplovment 807 41 001
Tech Shcool's students have better chances of lveeum's for emplovment 883 41 001
Tech School has postfive aspect in sodety 887 41 001
Tech. School's students have same chances for universify access as Lyceum's 915 41 003
Tech School's students can find a decent job 288 41 000
Tech School's students can establish easly their own business 81 4 000
Tech School's students can find ajob in the public 200 41 002
Tech Schools considered to be school of "secondary choices” 880 41 001
Students of Tech.School feel "lower' against Lyceum students g4 41 000
Negative comments for VET are responded in reality 804 41 001
Positive comments for VET are responded in reality 47 4 000
Tech. School's students are treated negatively against lyceunt's students g67 4 000
At Tech. Schools studv only "weak" students 835 41 000
The Tech. Schools offers variety of educational programs 804 41 001
Tech Schools expect technical Knowledge offer general knowledge as well 801 41 001
Students of Tech.School feel "senior” against Lvesum students 808 41 000
Consultant g4 4 2000
Family 868 41 000
Colleagues 833 41 000
Teacher of Gvmnasium school 838 41 000
Teacher of technical school J64 41 000

Since all answers were not Normal, non-parametric testing in the form of Wilcoxon, Mann-
Whitney U and Kruskal Wallis instead of the parametric t test and ANOVA was performed
for comparisons between grouping variables. The chi squared test was used for
categorical data and the Fishers exact test was used for cross tabulation of categorical

data with small group cells.

Using the students’ gender as the grouping variable we performed a Mann Whitney test
for all ordinal data and a Chi squared test for all the Nominal. For the ordinal data there
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was no significant difference in any of the responses (p > 0.05). Nonetheless (table 4.3.2)
for the Nominal data, there was one question “Enough information provided for Paralimni
Tech. School Programs” the responses of which were significantly different between the
two genders both by the Pearson Chi squared test as well as for the Fishers exact test for
small cells since some of our expected cross tabulation cells were found to have a

frequency less than 5.

Table 4.3.2: Cross tabulation for nominal data with gender

Gender Tofal

Boy Girl
Enough information provided for Paralimni Tech. Tes 4 20 33
School Programms No 4 4 8
Total g i3 41

Chi-Square Tests
stafistic | df | p-wvalue p - valus

Pearson Chi-Square 5883 1 013
Fisher's Exact Test 033
NofValid Cases 41

Because of the lack of significant results especially in the ordinal data, descriptive

statistics were calculated in order to see their central tendency and variation regardless

of grouping (table 4.3.3).
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Table 4.3.3: Descriptive statistics for ordinal data

mean p value
Perception / impression before studv at Paralimn Tech. School 3.46 157
A spect for students study at Pamlimni Tech. School IH 156
Aspect for the general environment of Pamlimni Tech. School 3.20 153
Aspect of education level offered at Paralimni Tech 324 A51
Perception of Technical School teachers 324 174
Tech.Schools provides students with all requirements for future employment 3.36 152
Tech Shcool's students have better chances of lveeum's students for emplovment 3.46 207
Tech School has positive aspect in sodety 2.66 162
Tech. School's students have same chances for university access as Lyeeum's Students 3.24 184
Tech School's students can find a decent job 4.30 1.007
Tech School's students can establish easily their own business 3.4 207
Tech School's students can find ajobin the public 293 197
Tech Schools considered to be school of "secondary choices” 2.90 213
Students of Tech School feel "lower" against Lveeum students 2.37 187
Negative comments for VET are responded in reality 241 A73
Positive comments for VET are responded in reality 3.03 264
Tech. School's students are treated negatively against lveeum's siudents 241 194
At Tech. Schools study only "weak" students 2.22 193
The Tech. Schools offers variety of educational programs 283 190
Tech Schools expect technical Knowledge offer general knowledge as well. 3.24 184
Students of Tech.School feel "senior” against Lveeum students 2.27 218
Consultant 293 297
Family 3.15 311
Colleagues 280 297
Teacher of Gvmnasium school 2.56 254
Teacher of technical school 2490 303
Table4.3.4: Distribution of Yes- No Nominal variables
Yes No
Believe of Technical School Position 28 13
Believe of High School Teacher's perception for Technical School 21 20
Believe of Technical School miles & regulations 22 19
Believe thatin Technical School study "weak sudents” 4 37
Enowledge of competitive advanfge for Tech students accessing universities 23 18
Believe for competitive advantage for Tech. students for emplovability 30 11
Believe of better perspective of jobs for VET 34 7
Role of family profession in fufure student's choices 14 27
Believe of enough information provided for Lyceum. School study 32 g
Enough information provided for Paralimmi Tech. School Programms 33 8

Similarly, we looked to the frequencies of the responses to yes-no binary questions as well

(Table 4.3.4 and figure 4.3.1) in order to recognise any possible trends.
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Figure 4.3.1: Distribution of Yes- No Nominal variables
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We then examined the fathers’ education to see whether it significantly affected both
nominal and ordinal data. None of the Nominal data was found to be affected using the chi
squared test but two questions in ordinal data were found using the Kruskal Wallis test
(table 4.3.5) to be significantly affected (p < 0.05) namely “Aspect for students’ study at
Paralimni Tech. School” and “Tech. School's students have same chances for university

access as Lyceum's Students”.

Table4.3.5: Kruskal Wallis Test with fathers” education as the grouping variable

Aspect for student studv at Paralimm Tech. School's students have same chances for
Tech. School university access as Lveeum's Students
statistic 15189 15.621
p value 019 016

The specific differences were then looked at using box plots (figures 4.3.2 and 4.3.3).
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Figure 4.3.2: Aspect for students’ study at Tech. School with fathers’ education as grouping variable
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Figure 4.3.3: Tech. School's students have same chances for university access as Lyceum's with fathers’
education as grouping variable
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We then examined the Mothers’ education to see whether it significantly affected both
nominal and ordinal data. The only question with significantly different responses (table
4.3.6) according to the mothers’ education was “Knowledge of competitive advantage for

Tech. students accessing universities” (p < 0.05).
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Table 4.3.6: Cross tabula tion for nominal data with Mothers® education

Mother Educational status Total
Primary | Secondary | High School- | Technical Bachelor
school school Lyceum School Degres
Knowledge of competitive Yes 7 6 7 3 0 23
adx‘m;age fo;’ Te.dl.. students No 5 4 3 3 5 18
accessing universities
Total g 10 10 § & 41

Chi-Square T est

Value df | pwvalue
Statistic 103222 4 035
NofValid Cazes 41

Moreover, when ordinal data was investigated using the Kruskal Wallis test (table 4.3.7)
three questions were identified to be significantly influenced (p < 0.05) by the mothers’
education namely “Tech. School's students have same chances for university access as

» o«

Lyceum's Students”, “Tech School's students can establish easily their own business” and

nn»

“Tech Schools considered to be school of "secondary choices"”.

Table 4.3.7: Kruskal Wallis Test with mothers’ education as the grouping variable

Statistic | p value
Tech. School's students have same chances for university
, 9.831 .043
access as Lyceum's Students
Tech School's students can establish easily their own business 10.970 027
Tech Schools considered to be school of "secondary choices" 15.297 .004

The specific differences were then looked into using box plots (figures 4.3.4 and 4.3.6).

Figure 4.3.4: Tech. School's students have same chances for university access as Lyceum's Students
with mothers’ education as grouping variable
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Figure 4.3.5: Tech School's students can establish easily their own business with mothers’ education as
grouping variable
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Figure 4.3.6: Tech Schools considered to be school of **'secondary choices' with mothers’ education as
grouping variable
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We then examined the family income to see whether it significantly affected both nominal
and ordinal data. None of the Nominal data was found to be affected using the chi squared
test but two questions in ordinal data was found using the Kruskal Wallis test (table 4.3.8)
to be significantly affected (p < 0.05) namely “Tech School’s students have better chances
of lyceum's students for employment” and “Negative comments for VET are responded in

reality”.
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Table 4.3.8: Kruskal Wallis Test with family income as the grouping variable

Tech Shcool's students have better chances
of lyceum's students for employment

Negative comments for VET are responded in
reality

Statistic
P value

6.626
.036

6.876
.032

The specific differences were then looked at using box plots (figures 4.3.7 and 4.3.8).

Figure 4.3.7: Tech School’s students have better chances of lyceum's students for employment with
family income as grouping variable
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Figure 4.3.8: Negative comments for VET are responded in reality with family income as grouping
variable
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Both grades at high school and grades at Lyceum were tested using the chi squared test
for nominal data and the Kruskal Wallis for ordinal data. The grades at high school did not
affect ordinal data but did affect significantly (p < 0.05) a nominal question i.e. “Believe of

enough information provided for Lyceum School study” (table 4.3.9).

Table 4.3.9: Cross tabulation for nominal data with grades at high school

Grades at high school
A-B B-C C-D D-E Total
Believe of enough information Yes 7 17 8 0 32
provided for Lyceum School study No 5 1 2 9
Total 8 22 9 2 41
Chi-Square Tests
Value df P value
Statistic 8.1532 3 .043
N of Valid Cases 41

In contrast Lyceum grades were not found to significantly affect nominal data but they
were found to significantly affect (p < 0.05) two ordinal questions i.e. “Tech School's
students can establish easily their own business” and “At Tech. Schools study only "weak"

students” (table 4.3.10).

Table 4.3.10: Kruskal Wallis Test with Lyceum grades as the grouping variable

statistic | p value

Tech School's students can establish easily their own business 9.225 026
At Tech. Schools study only "weak" students 8.297 040

The specific differences were then looked at using box plots (figures 4.3.9 and 4.3.10).

Figure 4.3.9: Tech School's students can easily establish their own business with Lyceum

grades as grouping variable.
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Figure 4.3.9: Tech School's students can establish easily their own business with Lyceum grades as
grouping variable
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Figure 4.3.10: At Tech. Schools study only "weak" students with Lyceum grades as grouping variable
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4.4 Questionnaire of Employers

The employers’ questionnaire did not give any significant results probably due to the

small sample size.
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4.5 Qualitative Analysis

4.5.1 Questionnaire for Class A’ for students at Paralimni Technical School.

A large number of students responded to the open-ended questions of the questionnaire
concerning Class A’ for students at Paralimni Technical School. Through the
qualitative analysis the most frequent answers are ranked in hierarchy as showed at the
table 4.5.1. Generally speaking, our qualitative analysis suggests there is a need for better
information and advertisement in order to promote the benefits of VET such as more

opportunities and direct employability in the hospitality industry.

Table 4.5.1:
Question Answers Answer’s
Frequency
%
1 | Have you decided what profession 1) Cooker 78%
would you like to follow?, If yes: 2) Waiter 22%
2 | Why do you think that TS has more | 1) There are better opportunities 53%
immediate professional immediate employment
employment opportunities after 2) Education in Practical courses & 47%
graduation? Specialized and ready for work
3 | What do you particularly like on 1) Interested in Practical / 50%
your attendance in Paralimni laboratory courses
Technical School; 2) Summer Practical Training 30%
3) Good Environment 20%
4 | Why did you choose to follow the 1) I like the Hospitality industry 62%
HCP during your studies in (Cooking-Waiters)
Paralimni Technical School? 2) Better Direct Employment 22%
opportunities
3) High demand in the technical 16%
professions; With Future
5 | What do you think the VET needs 1) Better and more information / 60%
to change its current image and Advertising
become more attractive in terms of | 2) Improving buildings 40%
students' study choice?

4.5.2 Questionnaire for Class C’ for Gymnasium Students
Qualitative analysis illustrating the results regarding questionnaire from Class C’ for
Gymnasium students as presented below (table 4.5.2) and showing their attitude

towards to Paralimni technical school. From the 71 questionnaires 70% (51) answered
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in favour of TS 15% (10) over Lyceum and 15% (10) not responded. Although 70% (n=71)
of the respondents believe that studies at Paralimni technical school provides better and
more direct employment opportunities nevertheless, they deny to continue their further
studies at TS by choosing general education and saying “ I don’t like TS”. In order to
reverse this negative attitudes towards the VET the respondents suggest that there is the

need for more information and advertisement from the counsellors and the alumni as

well.
Table 4.5.2:
Question Answers Answer’s
Frequency
%
1 | Why do you think that Technical 1) There are better opportunities 40%
School has more immediate immediate employment
professional employment 2) Education in Practical courses & 30%
opportunities after graduation? Specialized and ready for work
3) Employment in an occupation 15%
associated with schooling sector
4) Continuing studies for higher 15%
education
2 | Would you like to follow the HCP |1) No -1do not like it 70%
during your studies in Technical 2) Yes- there are more employment 21%
School Paralimni and why; opportunities
3) No -Due low wages 9%
3 | What do you think the VET needs |1) Better and more information / 26%
to change its current image and Advertising
become more attractive in terms |2) Stricter regulations and improved 20%
of students' study choice? facilities
3) Nothing 14%
4) Stop smoking during brakes- 12%
better environment
5) More educational program 10%
6) Information from alumni of VET 10%
for their career success
7) To stop high school teachers 8%
defame VET

4.5.3 Questionnaire for Class A’ for Lyceum Students
Below (table 4.5.3) the findings of the Class A’ for Lyceum students questionnaire are
presented. Regarding the first question: “Who do you think has more direct employment

opportunities after graduating the school?” the 65% (n=31 out of 41) of the respondents
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answered positively for Technical School and agree that there is higher demand on
practical jobs. Furthermore respondents believe that there is the need of improving the
image and reputation of the Paralimni TS and provide more information / advertisement
promotion as well. It is evident from the research study that there is the need of upgrading
the level quality of enrolled students at TS and promote the merits and demerits that

someone can gain from his studies at Paralimni TS.

Table 4.5.3:
Question Answers Answer’s
Frequency
%
1 | Why do you think that Technical | 1) There are better opportunities 50%
School has more immediate immediate employment
professional employment 2) Education in Practical courses & 30%
opportunities after graduation? Specialized and ready for work
3) Higher demand on practical jobs 20%
2 | Why do you think that Lyceum 1) Attending the studies excellent 64%
has more immediate students
professional employment 2) Employment in an occupation 18%
opportunities after graduation? associated with schooling sector
3) It has better environment 9%
4) Acquisition of own abilities with 9%
technical school
3 | What do you particularly like on |{1) Nothing 40%
your attendance in high school 2) Good Environment 35%
(Lyceum); 3) Lessons 25%
4 | What are the main factors / 1) |was not what | wanted to follow 42%
reasons your led not studied in  |2) There was no program to 23%
Paralimni Technical School; interesting me
3) Iwould have no chance of 15%
admission to Universities
4) Notoriety for students attending 10%
Technical
5) School bad environment 10%
3 | What do you think needs 1) appearance and improve student 35%
Technical Education to change behavior
the current image (reputation) |2) |don’t know/ nothing 35%
and become more attractive in 3) Improving the school climate and 13%
terms of students' study choice? environment
4) Better and more information / 12%
Advertising
5) Stricter regulations and improved 5%
facilities
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4.5.4 Questionnaire of Employers

Almost all the stakeholders answer that they believe that Technical school’s graduates
have more employment opportunities.

Table 4.5.4:
Answer’s
Question Answers Frequency
%
1 | Why do you think that Technical 1) more experienced 40%
School has more immediate 2) more trained 27%
professional employment 3) More about business 20%
opportunities after graduation? 4) because demand 13%
2 | Are you for or against the 1) Opportunity of gaining work 80%
employment of students from the experience
Schools in a hotel where you work? 2) progression opportunities 20%
3 | How many years are involved or are 1) 0-5 years 36%
you responsible for the professional 2) 6-10 years 27%
training of students from the Schools? | 3) 11-15 years 10%
4) 16-20 years 27%
4 | How are graduates Technical School 1) They are more educated / trained 50%
(HCP) compared with high school in their field
graduates during their employment 2) They have more understanding of 30%
the working environment
3) Minimum knowledge relative to 20%
their sector/ misconduct
5 | Do you believe that graduates of 1) More skilled / trained 40%
Technical Schools (HCP) outweigh 2) Technical skills 35%
graduates high school? 3) Nothing 25%
6 | In what areas do you think students of | 1) To foster professional ethics 50%
technical schools need improvement | 2) To foster maturity and 30%
in order to meet the demands and responsibility
professional obligations? 3) Acquisition of customer-oriented 20%
mind-set
7 | What extra educational programs do 1) Confectionery / Bakery 40%
you think should be added to 2) Coffee & Bar / Baristas 40%
Paralimni Technical School? 3) Housekeeping & front office 20%
8 | What do you think needs to be 1) More Practice 47%
improved in educational programs 2) More specialization in specialties 23%
(HCP) during students' attendance in waiter & Cooking
Paralimni Technical School 3) Course for acquiring more contact 15%
with real industry (req. & needs)
4) Lesson professional ethics 15%
9 | What do you think the technical 1) Connecting school with industry 30%
education needs to become more 2) Event Organizations &
attractive in terms of students' study demonstrations by industry 30%
choice? professionals
3) More information 20%
4) Contact old successful graduates 20%
(students of Hospitality programs)
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Chapter 5
Conclusion and Suggestions

5.1 General Conclusions

The main objective of this research study was to provide methods regarding to make the
VET and more specifically the HCP more attractive as an option for the secondary
education in Cyprus. In order to support and accelerate the process of reforming and
upgrading secondary technical and vocational education, a strategic VET plan for 2015-
2020 was approved by the Council of Ministers in May 2015 (Refernet, 2014)). However
the vocational education offered is gradually being expanded, including the restructuring
of upper secondary and secondary technical and vocational education to increase their

attractiveness.

Figure 5.1.1
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Source: Eurostat, UOE data collection on education system, date of extraction 28.6.2013

Although Cyprus has a high level of educational attainment with a strong cultural trend in
favour of general secondary education, the VET attracted only 12.7% for the year 2011

(13.6 % for the year 2013, national sources of Government 2015 report an important
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increase to 19% in 2014) of the upper secondary school age cohort. The Cyprus retains
one of the lowest participation rates in the EU countries compared to the EU average of
48.9% with general education clearly predominating. The attractiveness of vocational
education and training is particularly problematic since it has recorded one of the lower
rates between the EU countries with a relatively low employability rate for recent, upper

secondary graduates. (Refernet, 2014).

In recent years the European Union has invested heavily in the development of higher and
secondary education and to strengthen the links between technical vocational education,
training and the labour market by combining learning with work experience (internship).
The education of young people and tomorrow's citizens in project areas is considered
critical in achieving the objectives of European competitiveness and innovation and Social

cohesion by reducing unemployment.

However, the deficit standing and acceptance of vocational education and training in
many European countries, including Cyprus, seriously hampers the implementation and
development. The student population who chooses or follows VET because of necessity
are mainly of low school performance, having parents of low education levels. The main
characteristic of these students and their family environment is the fact they consider VET
as a second-class educational choice (Paidousi, 2016). Vocational education has been
generally associated with less prestigious education, always seems to be about “other
people’s children” (Hyland, 2014)and is seen as one of the weakest areas of the

educational system.

Tourism is one of the world’s leading employment creators. In order to foster the sector’s
greater capacity to create jobs the World Tourism Organisation works closely with its
Member states towards providing quality education and training among tourism

professionals and stakeholders (UNWTO, 2016)
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5.2 Recommendations for Improvements-Promotion
Tools

As mentioned above, a new strategy plan is approved by the Minister of Council in order
to upgrade and reform the VET in Cyprus. In order to support this procedure some
additional measurements need to be considered for the program's successful

accomplishment.

The VET educators need to be encouraged to participate in industrial attachments in
order to both maintain viable relationships with employers and to enhance their
knowledge and competencies. Similarly the development of viable student attachment is
increasingly important with the improvement of linkages with the enterprises. (Rupert
Maclean, 2011). Additionally, hospitality educators and practitioners would benefit from
the students or employees’ emotional intelligence and service orientation through
courses which teach the concept and simulation that can develop students’ emotional
intelligence skill sets. (Walsh, et al,, 2015). Furthermore, VET educators can open a
dialogue with students in order to discuss their rationales and reflection for or against
joining the industry and to enhance their potential for developing a successful career
within it. Leadership development and the enchasing of interpersonal skills through VET
curriculum programs is important for students’ future success and effective induction in
the hospitality industry in conjunction with proper service orientation studies. A previous
research (Ning-Kuang Chung, 2010) revealed that students who had gained work
experience through their internship in the hospitality industry showed stronger career
intentions than students who do not. Hence, the students should be encouraged to attend
the hospitality internship programs in order to promote their professional growth and
skills and gain the realistic knowledge of the industry environment. Furthermore, all the
industry stakeholders (e.g. Hoteliers, restaurant owners) who should be willing to accept
these students and offer them the opportunity to implement their knowledge and interact

in actual working conditions.

Another key role of the Hospitality educator is to work closely with industry practitioners

in order to facilitate the recruitment facilities. Offering better recruitment services might
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play a significant role in motivating students to join the industry after graduating (Song
Chang, 2015). Therefore it is imposed for the school to have a close relation with the
industry partners. It will be more attractive for any student to attend a HCP in Technical
school if they know in advance that they are well prepared for their future career and
guarantee an immediate employment with a good alumni and industry networking
provided by the school. The school works to launch students into careers and maintaining

positive relationships and fostering post-graduated loyalty.

This study highlights the need for more accurate information and awareness of the
tourism and hospitality industry, as well as the specific careers available which can
increase the students’ interest. Educators and the tourism industry should work together
attentively with the conscientious of industry characteristics to increase student
enrolment, and pursue students’ career success (Suosheng wang, 2014). Nowadays the
evolution of the tourism industry and recognition of the need for a higher level of service
provided to quests offer opportunities for substantial development within the industry,
as well as a means for students to start and sustain a healthy career by studying in a HCP

in Technical Schools.

Although public Technical Schools are non-profit organizations which offer pure
intangible services, they need to use a marketing plan in order to guide and indicate how
the management and the people responsible for a school’s promotion, reach their
marketing objectives. Education as mentioned in Literature Review, is a highly intangible
product in both experience and credence qualities and viewing the students as customer
is a perspective that has been gaining support in the marketing pedagogical literature
(Michael A. McCollugh, 1999). It is an industry like any other, and the primary purpose of
an industry is to satisfy its customers. A marketing strategy and SWOT analysis is a part
of a marketing plan. In the case of the Paralimni Technical School it is necessary to
evaluate its strengths and weaknesses and find the opportunities and competitive
advantages over the Lyceum. One of the school’s main objectives is not only to attract
new students in the HCP but define and measure its retention rate. Furthermore, VET
needs to occupy a distinctive place in the minds of the target market. With an effective

positioning Technical Schools have to determine a frame of reference and its relevant
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competitor and to identify the optimal points of parity (POP) and points of difference
(POD), where to emphasize the benefits that students can gain from Technical Schools
over Lyceums. Moreover VET needs to follow the SERVQUAL scale attributes in order to

increase the students’ expectations and the overall service quality.

Responding to the research results, and in particular the fact that HCP attracts only
“weak” students, the Government the Ministry of Education and Culture in particular
should reinforce the effort to reverse the negative perception towards the technical
schools, by presenting the benefits and perspectives that a student can gain from such

an educational experience. (Zopiatis & Kyprianou, 2006).

According to the trends that exist in the EU and in accordance to its policies, the EU
encourages its member countries to provide a new dimension to the practice in the

workplace in conjunction with school education.

The Cyprus VET sets the bases for a campaign as proposed by the “Bruge Communique”,
to inform the society, parents and students in order for everyone to know the possibilities

and prospects offered when attending Technical Education (Markatzis, 2015).
Finally, further suggestions are listed below:

Continuous training of the Hospitality educators and updating of their knowledge on
new technologies and new systems introduced in the enterprises (such as HACCP, Health
& Safety Systems)

In Schools to register those who really want to be trained in the specialties they offer,
regardless their school performance, and not those who are considered "weak" to attend
lyceum programs.

To enter a new program of studies “ Hotel & Catering management” for the theoretical
direction in order not only to attract the weak students but to attract students form the
upper level of average performance as well (Tsiarlistos, 2016).

One of the fourth axes of upgrading is to fight prejudices against VET, and repositioning

it in the proper basis of the educational system, as equivalent of the secondary general
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Education (Markatzis, 2015). This can be accomplished by informing and enlightening
the Gymnasium Career Counsellors in order to expand their knowledge for the outlook
and potential of technical schools and more specific the HCP. Furthermore, the
broadcasting of brief TV and radio commercials presenting the importance of VET for a
country’s economic development and employment opportunities and prospects.
Additionally, to develop printed materials to inform and enlighten the parents as well as
Class C’ students of the Gymnasium.

e Organising systematic visits from employers to secondary schools as well as students’
educational visits to workplaces.

e For the HCP it would be better to increase the practical training in the laboratories
(workshops class) especially for the students of the practical direction.

e CRM techniques to improve students’ relationship.

5.3 Advertising & Sales Promotion

Advertising offers a reason to buy a product or service by providing the potential
consumer with awareness and knowledge. On the other hand, sales promotion is
considered a key ingredient in marketing campaign which offers an incentive to buy a
product or service including tools for consumer promotion such as a sample, free trial or
coupons. (Kotler & Keller, 2012, p. 541). In our case VET needs to reinforce the effort to
invite potential students (third’s year student of Gymnasium) to visit the school and
especially the laboratories in order to experience the lesson conduct. The future students
will have the chance to interact with the existing students, share their experience in actual
course conditions, not only in theory, and understand exactly what to expect from the HCP
studies. Not all students have the same preference, interests and perspectives. The
school’s career counsellor must divide students into groups by examining their
psychographic and behavioural differences. There are undoubtedly different groups of
students who may have both different objectives concerning studying and a different

perspective of their role as customers (Lynne Eagle, 2007).
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5.4 Direct Marketing & Personal Selling

“Personal selling is an ancient art where business companies spend a lot of money to train,
encourage and motivate its salesperson with sales methods and techniques” (Kotler &
Keller, 2012, p. 582). Direct marketing is an interactive marketing system that can affect
a measurable response, reach and deliver service at any location with face-to-face selling
to be one of the major channels. In our case, the school representatives and career
counsellors following the major steps of effective selling should inform the Gymnasium’s
third year students always with a positive approach on the prospects and benefits of
studying in a Technical Schools. It is very important during the information process not
to promise something to the students that cannot be delivered. In order to achieve the
desired response it is necessary to formulate the communication by determining the
message strategy which is defined as “what to say” and the creative strategy which is

defined as “how to say” it.

5.5 Word-of- Mouth Marketing

“In the business industry marketers recognise the power of word of mouth advertising
and its positive results of building more personal relationships with customers” (Kotler &
Keller, 2012, p. 568). Educators should motivate more students to join the industry, and
attract more to join the program using the word-of-mouth. (HCP). Furthermore, they
should offer students more practical insights from the leaders of the industry, such as the
conduct of an in-residence course or a speaker session from an executive kitchen Chef

who graduated the Paralimni Technical School providing his personal experience.

5.6 Public Relation and Publicity

“Public relations (PR) include a variety of programs to promote or protect a company’s
image or individual products” (Kotler & Keller, 2012, p. 527). Using the marketing public
relation techniques, the management and the promotional team of the Technical Schools
can present news and information on the school’s programs studies, counselling the
future students on their career perspectives by influencing specific target groups.

Furthermore, they must try to build the school’s corporate image in a way that it reflects
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the positive aspects and defends the school image against previous negative publicity

such student’s fights taking place mainly in Technical Schools.

5.7 Events and Experiences

It is good for the school to participate in various events organized in our region with the
active participation and presence of our students in events such as the Strawberry
festival, catering at the Cathedral and the social contribution in welfare centres such as
KEPA. This will consequent in raising our school’s reputation as well as the level of the
offered programs. Moreover, this will help to reveal the quality and level of education
offered at technical schools so that the society and the world in general will eliminate the

negative impression they have regarding Technical schools.

5.8 Internal Marketing

Technical Schools need to engage in a series of internal marketing activities suitable for
professors. “It makes no sense to promise excellent service before the company’s staff is
ready to provide it” (Kotler & Keller, 2012, p. 43). Only when all the professors and staff
employed in Technical Schools realise that their job is to educate, inspire students as well
as promote VET, will the school become an effective marketer. Additionally, professors
employed at gymnasiums need to understand that technical schools are neither inferior

nor intended for weak and “naughty” students.

5.9 Marketing and Media Communication

Nowadays the newest and fastest-growing channels for communicating and selling to
customers are electronic with three main platforms for social media: (1) online
communities and forums, (2) bloggers and (3) social networks (Kotler & Keller, 2012, p.
568). A number of researchers have examined the use of specific social media tools for
pedagogical benefits as well as marketing application (Caroline Lego Munoz, 2015). Social
media platforms such as Twitter and Facebook can successfully serve as communication
channels to inform students for example for articles, newsletters, school activities or

other important announcements. Our days the importance of social media has become
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validated with deeper and broader levels of engagement with the consumers. Therefore
the management and career counsellors of the Technical Schools should use them in a
beneficial way in order to promote VET education. Additionally, due to new trends in
marketing practice, the use of interactive marketing with new technologies will provide
the opportunity to inform students by having direct access on e-mails, software apps,
websites or text messages via mobile marketing. In addition, hospitality stakeholders
could exploit media in order to present the industry’s activities. In the recent years,
culinary programs and live shows are broadcasted (e.g. Master Chef), thus enhancing
positively the image, reputation and social acceptability of culinary professions. (Zopiatis

& Kyprianou, 2006)

5.10 Findings

The findings of our research reconfirm that “Technical School students are treated
negatively compared to lyceum students” and only "weak" students “attend technical
Schools”. For the last decades technical schools have had a rather “notorious” reputation
of being the logical alternative for individuals with low academic qualifications. (Zopiatis
& Kyprianou, 2006, p. 40). It is normally considered a shelter for students that choose
vocational courses, which would prepare them for employment in the “technical”
professions, and it is obvious that HCP have failed to attract students with high academic

and school performance.

In the questionnaire which was prepared for the technical school and more specifically in
table 4.1.2 we can clearly see that the girls are more positive than boys towards the
technical schools with higher answers in positive attitude questions and lower answers
in negative attitude questions. This could possibly be attributed to the higher level of

“psychological bullying” that boys face through peer ridicule.

In table 4.1.4 we can see that the students that have already chosen to study at the
technical school feel that they had received the relevant information from the people
responsible in advance and thus had made an informed decision. In contrast, in table 4.3.9

the gymnasium weak students who have already made the decision to study in Lyceum
63



feel that they have not been sufficiently informed and thus might have made the wrong

decision.

From table 4.1.6 we can see that weak students graduating Gymnasium are more satisfied
with their choice to study in technical schools, despite their possible initial reservations
and negative expectations. They believe that the technical school graduates have better
job opportunities and a better employment than lyceum students. In addition, their self-
respect and self-portrayal is increased in comparison to their initial decision to study at a
technical school. Similarly, it is evident in table 4.3.2 that Lyceum students also have a
positive attitude towards Technical school education which could again be explained by
the fact that they have already chosen to study in Lyceum. Moreover, in table 4.3.1 it is
apparent that Lyceum students seem to have the general impression that Lyceum
graduates have better employability chances. This could be due to the financial crisis and
the fact that theoretical based jobs (white collar) have in general been affected more
severely than technical jobs (blue collar). This theory is supported by the fact that the
impression is diminished as the family income is increased which could point to reduced
stress for future employment opportunities due to financial independence and thus are

less interested in technical jobs.

In table 4.1.12 we can see that students who have chosen to study at the technical school
are from families with low income levels. In addition, the educational level of the parents
of students studying at the technical school is very low and thus no statistical results were
identified based on their parents’ education. More specifically 25% of parents were
primary education graduates, 30% high school graduates whereas 35% were gymnasium
graduates and only 10% graduated tertiary education. In addition, in table 4.3.1 we can
see that the parents of students studying at Lyceum have a much higher level of education

than the parents of the students studying at technical schools.

From Figure 4.2.1 we can see that high school students have not yet formed an opinion
about technical schools and thus all their answers are generally neutral. Nonetheless the
only conclusion that can be drawn is that their decision of whether to continue their
studies in a Technical school or a Lyceum is mainly governed by their individual family

environment.
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From Figure 4.2.1 we can see that the students at gymnasium level feel that they have
sufficient information regarding their options after graduating and the choices they have
in technical school courses and that their general attitude in the technical school is
positive. Therefore, in combination to table 4.4.2 we can conclude that the last word about
where the students will continue their studies lies with their parents and thus the
information on technical schools should be intensified towards parents. This conclusion
is supported by the fact that table 4.2.3 shows that families with higher income have a
negative opinion and attitude about the facilities offered by technical schools and the
courses offered which enhances the fact that the parents’ education and briefing should

be improved.

The fact that from table 4.2.5 we can see that the Gymnasium weaker students have a
higher opinion and attitude towards technical schools leads us to believe that with more
information with regards to positive outcomes from technical school education such as
job opportunities could persuade stronger students to also consider attending technical

schools.

Finally, we can see that weaker students attending gymnasium feel that their teachers
have a negative attitude towards technical schools because they think that only weak
students “end up” in technical schools whilst better students feel the opposite which could

imply a psychological coercion of weaker students by gymnasium teachers.

Through our qualitative research of career Counsellors through personal interviews is
apparent that there is a need for enriching the informational material given to students
and parents, attractively presenting the work of technical schools in the media and

increasing the informative speeches to the parents of secondary school students.

Furthermore, the president of «OATEK» Mr Tsiarlistos (Tsiarlistos, 2016) mentioned that
more Technical schools should be built in order to accommodate more students and
achieve the Ministry of Education’s target to reach the 30% of students studying at
technical schools by the year of 2020. Additionally, it is expected that the negative
perception of people towards the VET will be hopefully reversed especially these days due

to the financial crisis.
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Additionally from the employer’s qualitative analysis as shown in (table 4.5.4) it seems
that the stakeholders emphasise the need of more practical lessons than theoretical

programs. Additionally they note the followings:

e To foster professional ethics

¢ To foster maturity and responsibility

e More Practice and training in laboratories

e Connecting school with the industry

e Event organisations & demonstrations by industry professionals

¢ Acquisition of customer-oriented min-set for the hospitality and service industry

5.11 Future Research

[t appears that VET experiences an image problem. There is much work yet to be done in
order to reposition the HCP and VET in general in the place it deserves to be in the
educational system and society. Future research should consider, the factor affecting
students’ decision in Cyprus and attention should be given to the question on how HCP
might successfully offer satisfaction guarantees. Additionally, when future researchers
examine student’s career decisions, they are encouraged to include other personal and
environmental variables such as barriers, aptitudes, and other learning experiences
(Ning-Kuang Chung, 2010). Furthermore, questions should examine the programmes’
components in more detail. This needs to be considered in order to discover how this
affects the attractiveness of student’s career decisions. In addition, future research could
examine the student’s intention to remain within the industry after their graduation and

examine their actual behaviour after the completion of their summer internship.

We also need to find out whether hospitality students are actually satisfied with their job

in the industry after their graduation.

Finally future research could also examine the attitudinal and behavioural impact of

emotional intelligence and service orientation.

5.12 Limitations

This research study has several limitations. First of all, due to the large number of the

questionnaire’s close-ended questions, some of the students might answer them without
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actually read them and might answer the FAQ at random. More qualitative measures of
the students’ perceptions towards VET would be very helpful in actually identifying what
the real learning needs are. Second, this study’s results were based only on students that
are currently studying at schools and some stakeholders from the industry. Our findings
would be more substantial if we had taken in consideration the opinion from alumni
(students already graduated and work in the industry). It would be very effective and
beneficial for the Technical Schools to identify what are actually the things that need to
be changed in order to be more attractive. Third, although our data revealed what actually
attracts students, future research is needed to examine what are actually the reasons
influencing students to choose to attend an HCP in Technical School as well as how they
were influenced by the programs. Fourth, this study has not investigated whether or not
the alumni of HCP subsequently remain in the Hospitality industry, after their
employment. Fifth, questionnaires could be designed for the parents of the gymnasium
Class C students as well, in order to obtain their opinion and their perceptions towards
HCP at the Paralimni Technical School. Finally questionnaires should be given to a wider
range of samples from Lyceum Class A’ students. This sample should be taken from all the

fields of school.

Epilogue

Summing up, the results of this thesis reveal that its objectives have been met to a large
extent. Furthermore, the results and conclusions reached, have proven to be important
and valuable because they can be used for future research but also to apply in practice to

improve the negative image that prevails in Cyprus concerning the Technical Education.

Through this research study we have tried to highlight some strategies and suggestions
in order to improve the attractiveness of the HCP using a descriptive, mixed method study
research design. VET should not be considered a shelter for “weak” students but win the

position it deserves within the educational system.
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APPENDICES
Appendix A

A. Questionnaire for Class A’ for Students at Paralimni
Technical School

Mo padntéc A’ Taine Teyvkne Tyoinc-KAddov EevoSoyslakwv

Ayammmté/M padnt/pabntpla

To mapov epwtnuatoAdylo £xel okomd va Stepeuvioel TIg amoPels oag ywx tnv Méon
Texyvikny Exmaidevon otnv Kompo. Kadelote va amavtioete 6’ auTéG TIG EPWTNOELS UE
ekplvela. Oa pnbel amoAvtn exeplBel KAl EUTIOTEVTIKOTNTA, O@OV TO
EPWTNUATOAOYLO E{val AVWVUMO YLt AQUTO va pnv ypaPeLS KATou To ovopa oov. Oa
xpnowomombel povo yla Toug oKomoUG NG épeuvvag kal Ba akoAovbnBolvv OAeg ol
SLadIKaoieg SLAGPAALOTG TOV ATTOPPNTOV.

L& eVXUPLOTW YL TO XPOVO TTOU B APLEPWOELS LA TN GCUUTIAT)PWOT) TOV.

A. Iapakod® ATAVTNGTE TIG IO KATW EPWTIOELG:
1. ®vAo: a) Ayopt L] ) Kopitol L]

2. Tomog 3. Mooa adeppLa €xeLg;

4. Tlowo elval TO HOPPWTIKO ETUTESO TWV YOVIWV GOV; [Hatépa Mntépag

a) Ato@ottog Anpotikov
B) Améportog M'vpvaciov
Y) Amé@ortog Auvkeiov
0) Amo@ortog Texvikig Zx0ANg
€) Amogortog Avartepns EkmaiSevong
i. TIItuyio
ii. MetamTuylako

O O
O O
O O
O O
O O
O O
O O
O O

iii. Adaxtopkd

5. Tlowo €lval TO EMAYYEAUN TOU TIATEPN GOU; wuverreenrernerermeereensranssesseesseessessens ,TNG UNTEPOG

6. Tlolog gival cUVOAIKE 0 unviaiog PLeBAG TG 0LKOYEVELAG OOV;
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a) Méxpt 999 svpw
B) 1000 - 1999 £upc
y) 2000 - 2999 svpw
§) AMo (Alevkpivioe)-------=-===mmmmmmmmmaee
7. Tlo¥ xupaivovtav Katd pé€co 6po oL EMISOGELS GG OTA LA UATA KATE TNV (POITNOT 060G 0T
[’ Tupvaciov;
a) A-B B) B-T y) T-A 8) A-E

8. IoV kupalvovTal KATd HEGO 0PO OL ETILBOCELS 0OG GTA LABTLATA KATA TNV (QOITN 0N 0OG GTNV
A’ Teyvixn;
a) 18-20 B)16-18 y) 14-16 6)12-14 €) 10-12 0T) K&tw amd 10
9. TIoTEVETE OTL EXETE TIAPEL TNV CWOTN ATOQAOT] YL TNV oitnon oag peta tnv [’ Tupvaciov
otnv Texvwkn ZxoAn [MapaAipviov 6Tov KAGSO TwV EEVOSOXELAKWV;
o) Nat B) Oxu

10. Av Oyt TL GAAo Ba emMAEyQTE KL YIXT;

11. 'Exete amo@aocioel TLemayyeApa Ba OEAaTE va akoAOUOT|OETE;

a) Nat B) Oxu
12. AV VAL, TLETRYYEAPQ =--mmnmmmmmmmmmm s m o o e oo oo

13. A) ITolog TOTEVETE OTL EXEL TEPLOCOTEPEG EVKALPLEG APEOTG ETTAYYEAUATIKIG
OTOKOTAOTOCTG HETA TNV ATOQPO(TNOT) TOV ATO:
a) Tig Texvikég ZxoAés; B) To Avkelo;

B) It To moteveTe quTo;

15. Tati emAEEETE VX aKOAOUOTOETE TOV KAGSO TV EEVOSOXELAKW®V KATA TNV QPO(TNOoTM 060G
otV Texvikn ZyoAn MapaAipviov;

B. ATTQVTI|GTE TIG TILO KATW EPWTNOELG ILE VAL T OXL:

1. Mwotevete 6TLN Texvikn ZxoAn Mapaiipviov KaTEXEL SIKALWUATIKA TNV BE0T
oV TN a&lleL avduEoA 0TO EKTALSEVTIKO CUOTNUC;

2. Iotevete 6TLN avtiAnym mov €xouv oL kabnyntég tov M'upvaciov yia v
Texvikn ZxoAn MapaApviov eivat BeTiky;

3. IMotevete 6TLN @olitnon otnv Texvikn LxoAn MapaAipviov elvat o yaAapn
000 APOPA TOUG KAVOVIOUOUG KAL TA TIPOYPAUUATA (POITNONG;

4. Thotevete o0tL otV Teyvikn Exkmaidevon TpemeL va (0oLttovv pdvov ot
«adUvatol HoBNTEG;
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5. Tvwpilete 6TL YL TNV TTpooPBacn o TpLtofdduia ekmaibevon

(A.E.I/TEI/AZIK) vmtapyel mpLuodotnon /umepdplOues 0£0€L yio ToOUG [ [
amo@ottoug tng Texvikng Ekmaidevong o€ 6yEom Pe TOUG ATIOPOITOUG TOU
Aesion:
6. IMotevete 6TLN @olitnon otnv Teyvikn Ekmaidevon o€ oxéon e to Avkelo
umopei va 8w oel BeTIKO TPOLASIOUA OXETIKA [UE TNV UEAAOVTIKT GOG [l [l

otadlodpopia KoL ETOYYEAUATIKN ATIOKATACTAOT);
7. OeWPELTE OTL TA EMAYYEAUATA TEXVIKIG EKTIAISEVONG EXOUV KAAEG

TIDOOTITIKEC; O O
8. Mailel poA0 oTNV EMAOYN TOU EMAYYEALATOG ATIO EGAG TO EMAYYEAUA TIOU
QoKelTaL NdN 0TN OlKOVEVELQ; O O

nueiwoe pe v/ og moo Babud 1oyvel yia 6éva Tposwmikd 1 kabeuio amd TIC o K&Tw
SnAwosic otnv KAipaka Tov Bpilokstotl Se€id:

1 2 3 4 5
Xe edayioto fabuo 2e uéyioto Babuo

I. Mlwg 0 ailoAoyoVoaTE TIC AKOAOVOEG VTN PEGLEG / EYKATACTAGELS 6TV TEYVIKNY
IyoA Napaipviov;

MMoAY

Kok Métpia  KoAq ok Aplom
1. AiBovoeg SibaokaAiag 10 20 30 40 5[]
2. Epyaomnplakég eykataoTaoElg 10 20 30 417 5[]
3. Eykatactdoelg abAnong 10 20 30 417 5[]
4. Zvykowwvies (T Acw@opeia) amo kat Tpog

A .ITowx 1] TPOOWTLKT) 6aG ATTOYIM LLE TLC TILO KAT®W TOTOOETICELG;

[MoAV apvnTik Apvntiky ASidg@opn Oetikn  IToAv Betik

1. Mowx eivatn yevikn evtomwon/avtidnym mouv iyeg

TPV va ool otnv Texviky TxoAn 10 20 30 47 500
MapaAwuviov;

2. Towa etvailn yevikn evtumwon/avtiAnym €xeig
ONUEPA META TNV oiTnon cov otnv Teyvikn 10 20 300 4[] 50

TxoAn MapaAiipviov;

3. Iowa eivat 1 amoym oag yio Toug pabntég mov
@ottovv 118n oty Teyvikn Exnmaidevon;

10 20 30 40 500

4. Towx 1 amoym oag ylo Ta BEwpnTIKA poBnuato
TOV ZevoB0xeLoKOU KAGSOV;

10 20 30 4[] 501

5. Towan amoym oag yla Ta EpyacTNpLOUKA Labhpata
TOV ZeV0oBS0XELKOU KAASOV;

10 20 30 4[] 501
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. owan amoym cov yla To yeviko meptfaiiov /

noMnTée Teov Anxsionw

80

KAlpa g Texvikng ZxoAng MapaAviov; 10 20 301 40 S0
. ot n amoym oag ylx To eMimeS0 TPOGPEPOUEVTS
HOp@wone/Samadaywynong g Texvikng 10 20 300 4 500
TxoAng MapoaAiuviov;
. Howx elval n evtdTwon oag ylo Toug KabnynTeg
mov Stdaokovv otnyv Teyvikn Exmaidevon; 10 20 300 4L S0
.[1600 CUVPPWVEIG ILE TO KABEVA ATIO TA TILO KATW:
KaBodov Alyo Apketa oY :gﬁg
. H Tsxvucn, Zx0oAN nposromsx{a KOAGQ togg HaBNTEG YU 10 20 307 4070 507
TIG ATALTIOELG TWV TEXVIKWV ETMAYYEAUATWV.
. Ovamogorrtol Teyvikwv ZxoAwv pmopolv va Bpovve
EVKOAOTEPA SOVAELA ATTO TOUG ATTOPOLTOUS TOV 10 20 30 4] 500
Avkeiov
. H Texvikn ZxoAn eival éva oxoAeio Tov
QVTIPETWTI{ETAL BETIKA ATLO TNV KOLWVWVia. 10 20 301 40 501
. OLpaONnTég Twv TeXVIKWV ZX0AWV EXOLV TIS (SLEg
TOAVOTNTES e TOUG HaBNTEG Tov Aukeiov va 10 20 3] 4[] 500
umovve ota A.E.I/TEI/AZIK av to emBupolv.
. Ovamégortol Twv Texvikwy ZXoAwv Umopovv va
Bpouv pa alompemr| SovAeLd. 10 20 300 401 500
. Ovamégortol Twv Texvikwy ZXoAwv Uopolv va
SNuLoupYNooLY EVKOAN pLA SLKT) TOUG SOVAELG. 10 20 300 401 500
. Ovamégortol Twv Texvikwy ZXoAwv Uopovv va
Bpovve pla SovAeld oto Anpdoto. 10 20 300 401 500
. TToAdol Bewpovv Tig Texvikeg ZxoAEG WG oxoAela
«8eVTEPN G ETTAOYNG». 10 20 300 4L S0
. OLpaBnTEG OV oLTovV 0TI Teyvikeg LY0AES
alo0avovTal «UTTOSEECTEPOL» GE OXEDT] LE TOUG 10 20 3] 47 501
HoOnTéG Tou Avkeiou.
Ta apvnTikd ox6ALx IOV YivovTal ylo Tnv
Texvikn exmaidevon avtamokpivovtal otnv 10 20 301 4[] 500
TOAVUATIKOTNTA.
Ta Betikd oo Tov yivovtal yia v Texvikn
ekTaidevon avtamokpivovtal oty 10 20 3] 4[] 500
TPAYUATIKOTITA.
O paBnteg ™6 Texvikng XxoAng
QVTIHETWTICOVTUL APV TIKA GE OXEOT] LLE TOUG 100 20 301 4] 501



13. Y115 Texvikég ZxoAEG (pOLTOUV HOVOV OL
«advvatol HaBnTEGH. 10 20 301 4[] 501

14. H Texvikn ZyoAn IapaAipviov mpoo@epel
LKOVOTIONTIKO aplBpo ESIKOTTWV. 10 20 300 401 500

15. H Texvikn ZyxoAn eKTOG AT TEXVIKESG YVWOELS
TPOCPEPEL KOL LK KOAT) YEVIKT] LOP@WOT). 10 20 300 401 500

16. O paBnTEG OV POLTOLY 0TIG TeXVIKEG ZX0AEG
aLoBavovTal «avmTEPOL 0€ axéomn Ue Toug pabntés | 1] 20 3] 4 501
Tou Aukelov.

IT. BaAte 6€ KUKAO TNV AMAVTION IOV 6OG TALPLATEL/ AVTITIPOCWTEVEL:

1. MMioTtedete OTL EVUEPWONKATE/TIANPOPOPNONKATE KATAAANAX YIX TNV PO(TNOT GG GTNV
Texvin ZxoAn MapoAipviov;
a) Nat ) Ox1

2. T1600 emnpéaoav TNV ATOQACT] GAG OL TILO KATW YLK TNV ESIKOTNTA TNV OTIola akoAovBrjoate
ywx TN @olitnon cag atnv Texvikn ZxoAn Mapaiipviov;

Me EAdyioto Babud = 1 (KaBdoAov)
ofa UEXPL TO
Méyioto BaBuo =7 (Ilapa moAn)

Babuida and 1-7 1 2 3 4 5 6 7
1 0 ZxoAwko66 Zpfoviog
2 To owoyevelako mepfdAiov
3 Ol ouppaBnTég/@idol
4 O1 kabnyntég Mvuvaciov
5 O kabnynteg e Texvikng

ZxoAn¢ MapaAuviov

3. ITolog a6 TOUG TPELS TILO TIAVW KAASOUG TILOTEVETE OTL OO IPOGPEPEL TIG TIEPLOGOTEPES EVKALPIES
gpyosoTnong;
a) Zevodoyelaka (Mayeipiki-Tpamelokouia)
B) KaAAiteyvikég Zmoudég
v) HAektporoyia

4. Avvumpye 1 SuvatoTnTa ToLa oo TI§ SV0 KaTeLBUVoeLls Ba akoAovBovoeg atnVv Texvikn
YxoAn Mapaipviov;
a) OewpnTiKn KatevBuvon
B) Mpaktikn xateBuvon

5. IMiotevete OTL £xel BeATIwOEL 1) ZY0AKN cag emiSoon otnv Texvikr ZxoAn Mapaiipviov kat
yati;

6. TumoteveTe O0TL Xpetdletaln Texvikn ekmaidevon yia va aAAAEEL T GNHEPLVT] TG ELKOVA Kal
VA YIVEL TILO EAKUOTIKT WG TTPOG TNV ETAOYT] POITNOTG TWV HabNTwy;

2AY EYXAPIXTSQ [IOAY!!
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Appendix B

B. Questionnaire for Class C’ for Gymnasium Students

TN padntéc I’ Tainc M'vuvaciov

Ayammmté/M padnt/pabntpla

To mapov epwtnpatoAdylo £xel okoTO va Stepeuvioel TIg amoPels oag ywx tnv Méon
Texyvikny Exmaidevon otnv Kompo. Kadelote va amavtioete 6’ auTéG TIS EPWTNOELS HUE
ekpivela. Oa pnbel amoAvtn exepdBel KAl EUTIOTEVTIKOTNTA, O@OV TO
EPWTNUATOAOYLO E(val AVWVUHMO Yl AQUTO va pnv ypaPeLs KATou To ovopa oov. Oa
xpnowomombel povo yla Toug oKomoUG NG épeuvvag kal Ba akoAovbnBolvv OAeg ol
Sladikaoies SLAc@AALOTG TOU ATTOPPNTOV.

L& eVXUPLOTW Y TO XPOVO TIOU B APLEPWOELS YLA TN CUUTIAT)PWOT) TOV.

A. Iapakod® ATAVTNGTE TIG IO KATW EPWTIOELG:
1. ®vAo: a) Ayopt L] ) Kopitol L]

2. Tomog 3. MMooa adeppLa xeLg;

4. Tlowo elval To HLOPPWTIKO ETUTESO TWV YOVIWV GOV; [Hatépa Mntépag

a) ATto@ottog Anpotikov

B) Améportog M'vpvaciov

Y) Amé@ortog Avkeiov

0) Amo@ottog Texvikig Zx0oAng

€) Amogottog Avartepng EknaiSevong
iv. Ituyxio
V. Metamtuylako

O O
O O
O O
O O
O O
O O
O O
O O

vi. AlSaktopikd

5. Tlowo €lval TO EMAYYEAUN TOU TIATEPN GOU; wuverreenrennerermeereensrensseeseesneessessens ,TNG UNTEPOG

6. Tlolog elval cuVOAIKE 0 unviaiog PLeBAG TG 0LKOYEVELXG OOV;

a) Méypt 999 evpw y) 2000 - 2999 gvpw
B) 1000 - 1999 svpw 8) AANO (ALEUKPIVIOE)---mmmmmmmmmmmmmmmmmmaae

7. Tlo¥ xupaivovTal Katd HEGO OPO OL PETIVEG GOV EMSOCELS OTA PabnpaTa;
a) A-B ) B-T y) T-A 0) A-E €) E

8. Tola paBMUATA TTPOTIHATE KL TILOTEVTE OTL £XETE KATOT) OE QUTQ;
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a) Néa EAAnvika, lotopla, Apxaloyvwoia

B) Mabnuatikd, @uokn, Xnpela

v) Zxedlaopdg kal Texvoroyia, Téxvn, Movoikn
6) Mwooeg

€) Zevodoxelaka (Mayeipikn, Tpameloxkopia)

9. 'Exete amo@aociost TL emayyeApa Ba BeAate va akoAovOnoeTE;

B) Neuw B) Oxt
10. AV VAL, TLETRYYEAPQ =--mmnmmmmmmmmmmmm o s e oo

11. Tlov Ba BéAate va cuveyioete poiton oag peta tnv [’ Tupvaciov;
a) X1 Teyvikn ZxoAn MapoApviov
B) 2 Texvum ZxoAn Auyopou
v) Zto AVkelo Kokkivoywpiwv
6) Zto Avkelo IMapaAipviov

12. Av 0a cvveyioete ™ @oitnon cag atnv Texvikn ZxoAn MapaAipviov, molo amd Toug
TPOGPEPOUEVOUS KAASOUG B aakoAoL O OELG;
a) Zevodoxelaka (Mayetpiki-Tpamelokopia)
B) KoAAiteyvikég Emoudég
y) HAextpoAoyia

13. A) ITolog TOTEVETE OTL EXEL TEPLOCOTEPEG EVKALPIEG AUEOTG ETTAYYEAUATIKIG
QTOKOTAOTACTG HETA TNV ATOQPO(TN 0T TOV ATO:
B) Tig Texvikég ZY0AEGS; B) To Avkelo;

B) It To moteveTe auTo;

14. Oa 0édate va akoAouBNoETE TOV KAGSO TwV ZEVOSOXELNKWY KATA TNV (POITNGT 0AG GTNV
Teyvikn ZxoAn MapaAiuviov kol yloti;

B. ATAVTNGTE TIG TILO KATW EPWTIOELS LLE VAL T OXL:

No 'OxL

1. Motevete 6TLN Texvikn ZxoAn MapaAipviov KaTEXEL SIKALWUATIKAE TNV €0 ] ]
OV TNG a§l{eEL AVAPETH OTO EKTTALSEVTIKO CUOTNHQ;

2. Mhotevete 0TI avtiAnym mov €youv oL kabnyntég tov M'vpuvaciov yia v O O
Teyvikn ZxoAn MapoaAipviov elval Betiky;

3. IMiotevete 6TLN @oltnon otnv Teyvikn ZxoAn MapaApviov eival wo yodapn O O
000 QPOPA TOUG KAVOVIGUOUG KOL TA TIPOYPAUUATA POITNOTG;

4. Mwotevete otL otV Teyvikn Exkmaidevon mpémel va (pottovv pdvov ot O O
«adUvaTol o TEGY;
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. Tvwplilete 0TIy TNV TTpdoPBaom oe TpLtoBabuia ekmaibevon

(A.E.I/TEI/AZIK) vtapyel mpLuodotnon /umepdplOpes 0£0ELS Yo TOUG O O

amo@oltous tng Texvikng Exkmaidevong og ox€on Ue TOUG ATIOQOITOVG TOU

Avkeiov;

. IMotevete 0TI oimon oty Texvikn Exmaidsvon og oxéomn e 1o AVKELO

umopel va Swoel BeTikO TPOoLASIOUA OXETIKA LE TNV LEAAOVTIKI] UG Il Il

oTaSl05popia KoL ETTAYYEAUATLKT ATIOKATACTAOT);

aokeltal 18n 0T OLKOYEVELQ;

. Oewpelte OTL TA eTAYYEAUATA TEXVIKIG EKTIAISEVLONG £XOUVV KAAEG TIPOOTITIKEG; | [] [l

. Hailel poAo oTNV EMAOYN TOVU EMAYYEAUATOG ATIO E0AG TO EMAYYEALA TTOV O O

I .Ilowx 1] TPOGWTILKT) 6AG ATIOYN) LLE TLG TILO KAT® TOTIOOETIGELG;

1. Tlolwx elvalm YEVIKT EVTUTIWOT] TIOU EXELS YL TNV

MoV apvntikny Apvntikny Adidg@opn  Oetikn

[ToAY
Betikn

. [owa etvatn amoym oag yLa Toug pabnTég mov

. owan amoym oag yua ta pabnpata tmg

Texvikn Exnaidevon);

@ottovv 118 oty Teyvikn Ekmaidevon;

TEYVIKNG EKTIAISEVOTG;

[Towa n amoym oag ywx To emimedo

TPOGPEPOUEVNG LOPPWONG/SlaTatdaywynong
™¢ Texvikns LxoAnc Iapaitpviov

[Tola eival ) eVIUTIWOT 600G YL TOUG KAONYNTES
mov Stdaockovv otnv Teyvikn Exnaidevon;

10 20 30 4[] 500

10 20 30 4[] 501

10 20 30 4[] 501

10 20 30 4[] 500

10 20 30 4[] 501

rnueiwoe pe [ os molo Babud 1oyvsl yia 6éva Tposwikd N kabsuio amd TIc To KETw

SnAwosic otnv kAipaka Tov Bpilokstotl Se€id:

2e edayioto fabuo

1 2 3 4 5

2e uéyioto Babuo

A. 1660 CVHPWVELG HE TO KAOEVA ATIO TA TILO KATM:

1.

2.

Mapa

KaBoAov  Alyo Apketd [ToAV oD

H Texvikn ZxoAn TPOETOUALEL KAAG TOUG LOONTESG
Y& TIG ATIOLTAOELS TWV TEXVIKWV ETAYYEAUATWV.

Ot amo@ottol TEYVIKGOV LX0A®V Umopovv va Bpolve
EVKOAOTEPA BOVAELX ATTO TOUG ATIOQOLTOVG TOU
Avkelov

H Texvukn ZxoAn lval eva oxoAgio Tov
QVTIPETWTIleTaL BETIKG aTTd TNV KOLVwvia.
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4. OLpaONTES TV Texvikwy ZXoAwv £xouv TIG (5Leg

TOAVOTNTES UE TOUG LabNTEG Tou Aukeiov va 10 20 30 4[] 50
umovve ota A.E.I/TEI/AZIK av to emBupolv.

5. Ovamogottol twv Teyvikwv ZxoAwv pumopolv va
Bpouv pa alompemr) SovAeLd.

10 20 30 4[] 500

6. OLamo@oltol TwV TEYVIKWV ZYOA®V UTOPOoVV Vo

SMULOUPYTGOLV EVKOAN LA SLKT) TOUG SOVAELG. 10 20 300 401 500
7. Otamogortol Twv Texvikwy ZYoAwv Umopovv va

Bpovve pla SovAeld oto Anpdoto. 10 20 300 401 500
8. TToAAol BewpoVv Tig TeYVIKEG ZX0AEG WG oXOAElR

«8e0TEPN G ETTAOYTG». 1 20 30 40 S50

9. OLpaBnTég oL PoLToVV OTIS TEYVIKEG ZYOAES
aLo0AvovTaL «UTTOSEECTEPOL» GE OXEDT] LLE TOUG 10 20 30 4] 500
HoBnteg Tou Avkeiov.

10. Ta apvnTika oxOAlx IOV YivovTal YlX TNV

Texvikn ekmaidsvon avtamokpivovtal otny 10 20 30 4[] 50
TPAYHATIKOTNTA.

11. Ta Betka oxoAla oL Yivovtat yia v Teyvikn
exmaidevon avtamokpivovtal oty 10 20 3] 4[] 500
TPAYUATIKOTNTA.

12.  Oupabntég g Texvikng ZxoAng
QVTILETWT{OVTAL APV TIKA OE OXEOT] LLE TOUG 10 20 301 40 500

HaBntéc Tmv Avksimv.

13.  Ztig Texvikég Lx0AEG @OLTOUV PHOVOV oL
«advvatol pHabnTES.

10 20 30 4[] 500

14. H Teyvikn ZxoAn MapaAiuviov tpoo@épel
LKOVOTIOWNTIKO aiplBpd e8IKOTTWV 1o 20 300 401 50

15.  H Teyvikn ZxoAr] eKTOG ATO TEXVIKES YVWOELS
TPOCPEPEL KAL LK KOAT] YEVIKT] LOPQWOT). 10 20 300 401 500

16.  OLpabntég mov @ottolv otig TexVikég XxoAEg
aLoOAVOVTAL KAV TEPOL» OE OXEOT) LLE TOUG 10 20 30 4] 50
HaOnTéG Tou Avkeiov

E. llwg 0 ailodoyovoate TIg akdAovBec vmpeoieg / eykataotacels otnv Texvikn
IyoAn Napaipviov;

MMoAY

Koy Métpie Ko < ApioT
1. AiBovosg Si8aokaAiog 10 20 30 4[] 50
2. Epyaomplaxés eyKataoTdoelg 10 20 3] 4] 500
3. Eykatactdosig @BAnong 10 20 30 4[] 500
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4. Yvykowwvies (T.y Acw@opela) amd KoL TTpog To
oxoAelo

10 20 30 4[] 500

EIT. BaAte 6€ KUKAO TNV ATAVTNON IOV 0AC TALPLALEL/ AVTITIPOCWTEVEL:
1. IMiotedete O6TL ElOTE APKETA EVUEPWUEVOL/TIANPOPOPNUEVOL YL TNV O(TNON Gag otV TEXVIKN

ZxoAn IapaAiuviov 1§ oto AVkeLo;

B) Nau B) Oxu
2. Tléoo empéacayv TV amd@ACT 0AG OL O KATW YL TNV ETAOYT 6N Qoitnong ocag petd v I’

IMpvaciov;
Me EAdyioto Babuo = 1 (KaBoAov)
ofa UEXPL TO
Méyioto Babuo =7 (Ilapa moAn)

BaBuida amod 1-7 1 2 3 4 5 6 7
1 0 ZxoAwog Zoupfovrog
2 To owoyevelako epfdAiov
3 Ot ovppadnteg/@itot
4 Ot kabnyntég Mr'vuvaciov
5 O kabnynteg e Texvikng

YxoAng MapaAviov

3. Avemiegete va @oltoete oty Teyvikn ZxoAn apaAuviov éxete evnuepwOel yia Tov
KAAS0UG IOV TTpooPEPOVTAL
a) Nat ) Ox1

4. Tlowog amo TOUG TPELG TILO TTAVW KAASOUG TIIOTEVETE OTL B TIPOCPEPEL TIG TEPLOCOTEPES EVKALPLES
gpyodotnong;
8) Eevodoxelaxa (Mayelpkn-Tpamelokopia)
€) KoAAiteyvikég Emoudég
ot) HAektpodoyla

5. Towx amo tig Vo katevBuvoels Ba akoAovBoloeg atnv Texvikn ZxoAn;
Y) Oeswpntikn katevBuvon
6) Tpaktikn katevBuvon

6. Timiotevete 6TL xpelaletaln Texvikn exmaidevon yio va aAAGEEL TN OMUEPLVT] TNG ELKOVA KoL
VoL YIVEL TILO0 EAKVOTIKT WG TIPOG TNV ETAOYT] POITNOTG TWV HabNTWV;

2AY EYXAPIXTSQ [IOAY!!
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Appendix C

C. Questionnaire for Class A’ for Lyceum Students

lNa padntéc A’ Tagng Avkeiov
Ayammté/M padnt/pabntpla

To mapov epwtnuatoAdylo £xel okoTO va Stepeuvioel TIg amoPels oag ywx tnv Méon
Texyvikny Exmaidevon otnv Kompo. Kadelote va amavtioete 6’ auTéG TIG EPWTNOELS HUE
ellkplvela. Oa pnbel amoAvtn exepvBel KAl EUTLOTEVTIKOTNTA, a@OV TO
EPWTNUATOAOYLO Eival AV@WVUHMO Yot auTd va pnv ypaPeLs KATou To Ovopa oov. Oa
xpnowomombel povo yla Toug oKomoUG NG épeuvvag kal Ba akoAovbnBolvv OAeg ol
Sladikaoieg SLac@AALOTG TOV ATTOPPNTOV.

L& eVXUPLOTW YL TO XPOVO TIOU B APLEPWOELS LA TN CUUTIAT)PWOT) TOV.

A. TIapaKaA® ATAVTIGTE TIG TILO KATW EPWTNOELG:
1. dvio: a) Ayopt O B) Kopitor O
2. Tomog 3. [Mooca adéppla €xels;

KOTOUWKIOG: ettt e

4. Tlowo lval To HOPPWTIKO eTimeSO TWV Yoviwy cov; Hatépa Mntépag

a) ATo@olTtog ANpHoTIKOU

B) Amogottog 'vpvaciov

yY) Amogotitog Avkeiov

6) Amé@ortog Texvikng ZxoAng

€) Amogoltog Avwtepng Exkmaidevong
vii. Iltuylo
viii. Metamtuylako
ix. Aldaktopiko

(]
O
(]
O
(]
O
(]

Oo0O0oOoOooOonOon

(|

5. Tlolo €ival TO EMAYYEAUA TOU TIATEPA GOU; eveurerrerrneeeeesnrsseeeressnsnesseneenn, TG UNTEPAS
(o0 1V

6. Ilolog elvat cLUVOAIKG 0 pUNVLaiog PLEBAG TNG OLKOYEVELAG GOV;
a) Méxpt999 evpw
B) 1000 - 1999 £vpd

y) 2000 - 2999 svpw
8) AXLo (AlevkpivioEg)---------=-=-=----=-
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7. TloV kupaivovtav Katd HEGOo OPO oL ETILEOCELS GG OTA LAOUATH KATA TNV oiTNnon
oag otn [' Tvpvaociov;

«)A-B  B)BT y) T-A §) A-E

8. Tlov kupaivovTal Katd HEGO OPO OL ETLEOCELG GG OTH LABHATH KATA TNV olTtnon
oag otnv A’ Aukeiov;

a) katw amdé 10 ) 10-12 y) 12-14 6) 14-16 €) 16-18 ot) 18-20

9. IlioTeVETE OTL EXETE TTAPEL TN CWOTN ATTOPACT YLAL TNV PoiTnomn cag peta tnv I
[M'uvaociov oto Avkelo;
a) Nat B) Oxt

10. Av 6x1, TLdAAO Ba eMAEYATE KL YIAT;

11.'Exete amo@oaoioel TL emdyyeApa Oa BEAate va akoAovO1oETE;

a) Nat ) Oxt
12. AV vaiL, TUETIAYYEALO KOL YT ==mmmmmmmmm oo o mm oo oo oo oo

13. A) [To10G TILOTEVETE OTL £XEL TTEPLOOOTEPES EVKALPIEG AUEONG ETTAYYEAUATIKIG
QTMOKATACTAONG LETA TNV ATTOQOLTNOT) TOV ATO:
a) Tig Texvikeg ZyxoALg; B) To Avkelo;

B) l'ati To mioteveTe AU TO;
14. TLoag apeoet WSLaitepa amd v @oitnon cag oto AUKELO;
15.Tlowo edio amo@acioate va akoAovB1oeTe KATA TNV @oitnon cag 6to AVKELO;

T LOUT ] ettt ettt ettt et et et e et e e e e ene emn e n s n en sanen sam e eneeaenaeneanaeas nanmeesenaneseeseesenseneenenesenseeseaseesenenneens

B. ATTQVTI|GTE TIG TILO KATW EPWTNOELG ILE VAL T] OXL:

Nat 'OxL
1. Motedete 6TLN Teyvikny ZxoAn [MapaApuviov KATEXEL SIKAWUATIKA TNV O O
B€om mov TG agilel AVAUESH O0TO EKTTALSEVTIKO CUCTNU;
2. Motevete OTL M avTiAnym oL £x0UV oL KaBNYNTEG Tov AUKE(OL YLa TNV
, , . . o 0O
Texvum ZxoAn [MapaApviov eivor Betikm;
3. IMiotevete 6TLT @oitnon otnv Texvikn ZxoAn Mapaiipviov elvat o O 0
XaAapn 660 a@opd TOUG KAVOVIGUOUG KL TA TIPOYPAUUAT (POLTNONG;
4. Mlotevete 6TL otV Texvikn Exmaidevon mpémel va (portovv povov ot O T
«advvatol paBnTEGY;
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. Tvwpllete 0TL YL TNV TpdoBaom oty TpLtofabuia ekmaidevon
(A.E.I/TEI/AEIK) vtapyet tpleodotnon /umepdplOpes BECELS Yo TOUG
amo@ottoug ¢ Texvikng Exkmaidevong o oyéon e TOUG Amo@oiToVG
Tov Avkeiov;

. [Miotevete 0TI @oitnon oty Texvikny Exkmaidevon o€ oxéon e To
AVxkelo pmopel va Swoel BeTikO TPoBASIoNA OXETIKA PE TNV LEAAOVTIKT
0aG oTadlodpopia Kol EMAYYEALATIKY ATIOKATAOTHON;

. OewpEelTe OTL TA EMAYYEALATA TEXVIKNG EKTTAISEVOTG £XOVV KAAEG
TIPOOTITIKEG;

. [ailelt p6Ao TNV ETAOYN TOV EMTAYYEAUATOG OAG, TO EMAYYEALNX TTOV
aoKeltat on amd Ta PEAN TNG OLKOYEVELXG OAG;

rnueiwoe pe [ os molo Babud 1oyvsl yia 6éva TposwTikd N kaBsuio amd TIC To KETw

SnAwoeilc otnv KAlpaka ov Bploketal Se€id:

1 2 3 4 5

e edayioto fabuo Xe uéytoto Babuo

I .Ilowx 1) TPOCWTILKT) 6AG ATIOYN) LLE TLG TILO KAT® TOTIOOETIGELG;

[ToAV

[ToAY Apvmtikr) A8dopn Otk detuch

QPVNTIKN
. Mowx elvat 1 yevikn evtomwon/avtiAnym mov
EXELG Yl TN ottrion oty Texvikn ZxoAn 10 20 30 47 50
[MapoAipviov;
. Tlowx S,WO(,L n amoymn cag yea rovg’ HaOnTeg oV 10 0] 3] 400 5]
@ottovv 16N otnv Texvikn Exnaildevon;
. [Mowx n dmoym oov yla To yevikd meptfariov /
KAlpa g Teyxvikng ZxoAng MapaApviov; o 20 301 4] S0
. [Mowx ) amoym oag ywx to emimedo
TPOOPEPOREVIIS 10 20 30 40 50
Hopwong/damatdaywynong g Texvikng
ZxoAng [MapaAipviov;
. Mowx elvat ) evtimwon oag yla Toug
KaBnynTég mov Sitdackovv otnv Texvikn 10 20 30] 407 50]
Exmaidsvon;
E. 1060 cUHQP®WVEIS HE TO KAOEVH ATIO T TILO KATW:
KaBolov Aiyo Apketd [ToAY Eg}‘\)g
1. H Teyvikn ZxoAr TPOETOUATEL KAAX TOUG
HOBNTEG YA TG ATIALTIOELS TWV TEXVIKWV
ETAYYEAUATWV. 10 20 30 401 500
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10.

11.

12.

13.

14.

15.

16.

OL amo@ortol TEYVIKWV ZX0A®V UTOPOVV Vi
Bpovve eLKOAGTEPA SOVAELA ATTO TOUG
amd@oltous Tov Avkeiov

H Texvikn ZxoAn eival éva oxoAeio ov
AVTIPETWTIETOL BETIKA ATTO TNV KOWVWVia.

O pabntég twv Texvikwv LZxoAwv €xouv TiS (5leg
TOAVOTNTES PE TOUG PaBNTEG Tou Aukeiou va
umovve ota A.E.I/TEI/AZIK av to emBupoiv.

O amo@ortol Twv Texvikwy ZxoAwv pmopolv va
Bpouv pia aglompemr| SOVAELA.

OL amé@ortol TwVv TeEYVIKWY ZY0A®V UTTopolv va
Snuovpynoouvy eVkoAa i Sikr Toug SOVAELGL.

OL amdé@ortol TwVv TeYVIKWY ZY0A®V UTTopolv va
Bpouve pila SouvAeld ato Anuoacto.

[ToAAoi BewpoVv Tig TexvikéG ZxoAEC wG oxoAeia
«8eVTEPNG ETILAOYTG».

O1 paBntég Tov @oltovVv oTIG TexViKEG ZXOAES
aloBavovtal «uToSeEcTEPOL» OE OXEOT UE TOUG
HaBntég Touv Aukelou.

Ta apvNTIKA 0XOALX TIOU YIVOVTAL Y& TNV
Texvikn ekmaibevon avtamokpivovtal 6Ty
TPAYUATIKOTNTA.

Ta Betikd oxoAla oL Yivovtal yia v Texvikn
ekTaidevon avtamokpivovtal oty
TPAYUATIKOTN TAL

O paBntég g Texvikng ZxoAng
QVTIUETWTI{OVTUL APV TIKA GE OXECT LUE TOUG
HaBNTEC TV Aukeiwv.

211G Texvikég ZXoAEG (olToVV LOVOV oL
«oSUvaToL HaBNTESY.

H Texvikn ZxoAn Mapaiipviov mpoo@Epel
LKAVOTIOMTLKO aplBud elSIKOTNTWV.

H Texvikr ZxoAn eKTOG ATO TEXVIKEG YVWOELS
TPOCPEPEL KAL LK KOAT] YEVIKT] LOPQWOT).

O1 paBnteg mov @oltovv oTig Texvikeg ZX0AES

ALoOAVOVTAL <AV TEPOL» OE OXEOT) LE TOUG
naBntég Touv Avkeiou.
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IT. BaAte 6€ KUKAO TNV AMAVTION IOV 6OG TALPLATEL/ AVTITIPOCWTEVEL:

1. Kata v @oitnon oag otn I M'vpvaciov evnuepwdnkate/mAnpo@opndnikate
KATAAANAa Yo Ty b avn @oitnon ocag oto AUKELO;
a) Noau ) Oxe

2. Katd v @oiton oag otn I T'vpvaciov evnuepwdikate/mAnpogopnnikate
KATAAANAa (av Kal TEALKA Sev EMAEEATE VAL (POLTNOETE) VLA T
mpoypappata/kAadouvs g Texvikng LxoAng MapaAipviov;

a) Nau  B)Oxt

3. Tl6co emmpéacav TNV amdé@Aon oG OL TILo KATW Yl TNV E0IKOTNTA TNV OTtola
akoAovBnoarte ywx tn @oitnon cag otnv Texvikny LxoAn [MapaAipviov;

Me EAdyioto Babuo = 1 (KaBoAov)
ofa UEXPL TO
Méyioto Babuo =7 (Ilapa moAn)

BaOuida and 1-7 1 2 3 4 5 6 7
1 0 ZxoAwko66 Zpfoviog
2 To owkoyevelako mepBdAiov
3 Ot ouppaBnTég/@idol
4 O1 kabnyntég M'vpuvaciov
5 O kaBnyntég ™ Texvikng

YxoAng MapaApviov

4. Tlowot elvat ol KUPLOL TAPAYOVTEG/AOYOL TTOU GAG 081 YNOAV VX UMV (POLTNCETE TNV
Teyvikn ZxoAn MapaAuviov;

5. Timotedete 6T xpetaletatn Texvikn ekmaidevon Yo va aAAAEEL T GTUEPLVI TG
elOva (@NUN) KAL VA YIVEL TTLO EAKVOTIKT WG TIPOG TNV ETAOYT] (POITNOTG TWV
HadnTwy;

ZAY EYXAPIXTQ [10AY!!
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Appendix D

D. Questionnaire of Employers

IMa vTEYOVVOUVC KATAPTLONC ZEVOSOYELAKWV HOoVASwv

Ayammté/M Kopie/a

To mapov epwTNUATOAGYLO £XEL OKOTIO va Slepeuvioel TI§ amoPels oag ylx Tnv Méon
Texyvikny Exmaidevon otnv Kompo. Kadelote va amavtioete 6’ auTéG TIG EPWTNOELS UE
ekpivela. Oa tpnbel amoAvtn exeplBel KAl EUTILOTEVTIKOTNTA, O@OV TO
EPWTNUATOAOYLO £Vl AVWVLVNO. Oa xpnopoTomBei povo yLo Toug 6KOTOUE TG £PEVVAS
Kal Ba akoAovBnBoUV OAeg oL Sladikacieg SLoPAALOTG TOV ATTOPPTTOV.

L& eVXUPLOTW Y1 TO XPOVO TTOV B APLEPWOELS LA TN CUUTIAT)PWOT) TOV.

A. TIapaKaA® ATAVTIGTE TIG TILO KATW EPWTNOELG:

1. TOTIOG ALOLOVI|G e eeeeeeee e s ereeenes e

2. Tlowo elvat To pop@wTIKO eTimeSO 0AG;

a) ATo@oltog ANpoTIKov

B) Amogottog 'vpvaciov

y) Amogottog Avkeiov

6) Amo@ottog Texvikng ZXoANg

Oooaoad

3. Towa eival n B€on epyaciag cag /o poAog cag 0TV ZEVOSoxeLaKT] povada:

4. A) llolog TIoTEVETE OTL £XEL MEPLOCOTEPES EVKALPIEG AUEOTG ETTAYYEALATIKNG
QTOKATACTHOTG LETA TNV ATTOQOLTN O™ TOV:
B) 'Evag amogortog Texvikng ZxoAng; B) 'Evag amoottog Avkeiov;

B) lNarti éxete autn ™ B€om;

5. Eiote umép 1 katd g epyoddtnong padntwv amd tig Texvikéc Zxodéc oy
Eevodoyxelakn) povada tnyv omola epydleots;
a) Ymép g epyoSoTnong; B) Katd ¢ epyodotnong;

Y) AikaloAoyeloTe TNV AMAVTINON OOG:
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. [Téoa xpovia aocxoAeiote 1) eloTe 0 LTTEVOLVVOG YIX TNV EMAYYEAUATIKI] KATAPTLONG TWV
HaOnTwv amo tig Texvikég Lx0ALG;

. [T6coL tepimov pabnTEG Exouv TTEPATEL ATO TNV ETOTITEIA 6AG WG VTIEVOUVVOG
TPAKTIKNG KATAPTLONG;

. 21NV &evodoxelakn oag povada epyodoTovvtal amo@oLtoL:
a) Texyvikwv Zxodwv;  Nat /'Oxt

B) Amo to AVkelo; Noat / 'Oxu

. [lwg ouykpivovtat ot amoé@ortot TG Texvikng ZxoAng (kAddog Eevodoyxelakwy) o€
oUYKPLOT) IE TOUG ATO@POLTOVG TOU AUKEIOV KATA TNV SLdpKeELX py0SATNONG TOUG
otV Eevodoyxelakn) Lovada;

10. 1600 KALPOG XPELAOTNKE VA TIPOCAPOCTOVV 0TO TEPLBAAAOV Epyaaiag TOVG:

a) Ovamogottol Teyvikwv ZxoAwv;

B) OLATIOPOLTOL OTIO TO AUKELD; c.veruerreeeueireereesseesaeersteesseesreessens e seesreessees e seesnees

11. [ToV iotevEeTE OTL OL ATOPOLTOL TWV TeEYVIKWV LX0AWV (TOU KAGSOU E€VoSoXELAKWV)

UTIEPTEPOVV OE GYEDN UE TOUG ATOPOLTOVG TOU AUKEIOV;

12. e toloug Topeilg TioTevEeTe OTL XpetalovTal BeATiwon ol paBnTéS Twv Texvikwy

ZX0AWV yla va HTTOPOVUV VX QVTATIOKP(VOVTUL OTLG ATIALTIOELG KAL ETTOYYEAUATIKEG
TOUG UTIOXPEWOELG;

13. TToleg ELOIKOTNTEG TOTEVETE OTL TIPETEL VA TPooTeBOVV otnVv Texvikn ZxoAn

[MapoaAipviov;
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14. Tu motevete OTL Xpeldletal va BeEATIwOEL o0TA TPOYPAUUATA EKTIAISEVONG KATA TNV
Stdpxela @oitnong twv padntwv oty Texvikn ZxoAn MapaAipviov otov kKAGS0
ZeVOSOXELAKWV;

15. Tumotevete 0TL xpetdletal n Texvikn eKTaidevon Yo va YIVEL TTLO EAKVOTIKT WG

TPOG TNV ETAOYN QOITNONG TWV HAONTWV;

B. ATTQVTI|GTE TIG TILO KATW EPWTNOELG ILE VAL T] OXL:

Noa OxL

1. IMwotevete ot Teyvikn ZxoAn MapoAipviov katéxel Sikawpatika v 6o
IOV NG a&ileL AVAUETH GTO EKTIALSEVTIKO CUOTN LA,

2. IlioteveTe 6TL oL ATO@OLTOL TOVU KAGSOL EgvodoxelakwVv G Texvikr ZxoAn
MapaAipviov elvat EMAPKWG KATAPTIGUEVOL;

3. Iiotedete 6TLOL amO@OLTOL TOV KAGSOU Egvodoyelakwy tng Texvikn LxoAn
MapaApviov Ttaipvouy Ta KATAAANAX EQOSLA YA VO LTIOPECOVY VX (| (|
ovveyxioouv Tnv kapLEpa Tous ot Plopnyxavia;

4. Thotevete 0tL oty Teyvikn Ekmaidevon TpEmeL va (9oLToUv HoVoVv oL
«advvator padnTégy;

5. Zag evlla@épel va epyodoteite pabntég amogottoug TEYVIK®Y ZY0AWV
(Eevoboyelaka);

6. Iliotevete 6TLN @oltnon otnv Teyvikny Exnaidevon o oxéon pe to Avkelo
umopel va Swoel BeTikd TPoASIoIA CYETIKA LLE TNV LEAAOVTIKY OOG O O
oTtaSloSpopia Kol ETAYYEAUATIKY ATIOKATACTOOT);

7. Oewpelte OTL TA EMAYYEAUATA TEXVIKNG EKTIAISEVONG £XOVV KAAEG
TIPOOTITIKEG;
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rnueiwoe pe [ os oo Babud 1oyvsl yia 6éva Tposwmikd N kaBsuio amd TIc To KETw
SnAwoelc otnv KAlpaka ov Bploketal Se€ud:

1 2 3 4 5
e edayioto fabuo Xe uéytoto Babuo

I .Ilowx 1] TPOCWTILKT) 6AG ATIOYN) LLE TLC TILO KAT® TOTIOOETIGELG;

[ToAY , Apvmtikr;  ASagopn Ostikn gsr}\;n
APV TIKN
1. Towx elvaln yevikn evtumwor/avtiAnym mov
éxels yu ) Texvikn ZxoAn MapaApviov; 10 20 30 4] 501

2. Tlowa eivain amoym oag yio Toug Habntég mou

A . , 10 20 30 40 50
@ortovv 118n otv Teyvikn Exmaidevon;

3. Towxn amoym oag yia to emimedo §€§loTNTWY TOV
QTOKTOVV oL padnTtég ¢ Texvikng ZxoAng 10 20 30 4[] 50
MapaAwuviov;

4. Tlowan amoym oag yla To emimedo
TPOCPEPOUEVNG LOPPWOTNG/Slamatdaywynong 10 20 30 4[] 50
™¢ Texvikng LxoAng MMapaApviov;

5. Towx givatn evtuTIwoN 00g YL TOUG KABYNTES

Tov Stdaokouvv atny Teyvikn Exmaidevon; 10 20] 30 40 =

A. 1660 CVHPWVELG HE TO KAOEVA ATIO T TILO KATW:

KaBolov Aiyo Apxeta [ToAY Eg}ﬂ?
1. H Texvwkn ZxoAn mpoeTolndlel KaAd Toug pabnTEg 10 20 30] 400 507

Y1 TI§ ATIOLTIOELS TWV TEXVIKWV ETMAYYEAUATWV.

2. To mpdypappa eKaibeLONG-KATAPTIONG KATA
Suapxela @olitnong Twv padntwv oty Texvikn
EKT[O(}SSUGT] TPOCPEPEL KOO\T]ISEELSLKSUGT] otV 10 20 3] 400 5[]
EOIKOTNTA TWV EEVOSOXELKWV.

3. TI6oo xpnowol eivat yio tnv Bopnyovia ot
amdortol g Texvikng ExmaiSevong tov kAGdov | 101 201 300 401 50
TWV ZEVOSOYELAKODV.

4. Oramogottol TeYVIKWV ZX0A®V Uopovv va fpolv
EUKOAOTEPA SOVAELA ATTO TOUG ATIOPOLTOUG TOU 10 20 30 4[] 500
Avkelov

5. H Texvkn ZxoAn eival éva oxoAgio mov

) Y , 10 20 30 4[] 500
OVTIPETWTICETOL OETIKA ATTO TNV KOWVWVid.
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6. ToAAol Bewpovv Tig TexVIKEG Zx0AEG WG oX0AEla
«8eVTEPN G ETTAOYNG».

7. OLpaBnTég oL oLTovV 0TIS TEYVIKEG ZYOAES
aloBdavovtal «uTOSEETTEPOL» OE OXEON E TOUG
HoBnteg Tou Avkeiov.

8. Ta apvntikd oxoAla ov yivovtal yia v Texvikn
ekmaidevon avtamokpivovtal otnv
TPAYHUATIKOTN T

9. Ta BeTikd oydAla Tov yivovtal yia v Texvikn
ekmaidevon avtamokpivovtatl otnv
TPAYUATIKOTN T

10. Ot pabntég g Texvikng ZXOANG
QVTIHETWTICOVTUL APV TIKA GE OXEOT] LLE TOUG
HoONTEG TV AvKeiwv.

11.  Ztig Teyvikég LxoA£G (poLTOVV LOVOV Ol
«adUvatol o TEGY.

12. H Teyvikn ZxoAn MapaAiuviov tpoo@épel
LKOVOTIONTIKO apLlOPd ESIKOTTWV.

13.  H Teyvikn ZxoAr] €KTOG ATIO TEXVIKEG YVWOELG
TPOCPEPEL KAL LK KOAT] YEVIKT] LOPQWOT).

14.  Oupabntég mov @ottolv oTIG TeEXVIKEG ZXOAEG
aLoOAVOVTAL «AVWOTEPOL» GE OXECT) LLE TOUG HOONTE
Tov Aukelov.
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